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Sticky Note
Usually the question number

Sticky Note
The number of candidates attempting that question


Sticky Note
The mean score is calculated by adding up the individual candidate scores and dividing by the total number of candidates. If all candidates perform well on a particular item, the mean score will be close to the maximum mark. Conversely, if candidates as a whole perform poorly on the item there will be a large difference between the mean score and the maximum mark. A simple comparison of the mean marks will identify those items that contribute significantly to the overall performance of the candidates.
However, because the maximum mark may not be the same for each item, a comparison of the means provides only a partial indication of candidate performance. Equal means does not necessarily imply equal performance. For questions with different maximum marks, the facility factor should be used to compare performance.


Sticky Note
The standard deviation measures the spread of the data about the mean score. The larger the standard deviation is, the more dispersed (or less consistent) the candidate performances are for that item. An increase in the standard deviation points to increased diversity amongst candidates, or to a more discriminating paper, as the marks are more dispersed about the centre. By contrast a decrease in the standard deviation would suggest more homogeneity amongst the candidates, or a less discriminating paper, as candidate marks are more clustered about the centre.


Sticky Note
This is the maximum mark for a particular question


Sticky Note
The facility factor for an item expresses the mean mark as a percentage of the maximum mark (Max. Mark) and is a measure of the accessibility of the item. If the mean mark obtained by candidates is close to the maximum mark, the facility factor will be close to 100 per cent and the item would be considered to be very accessible. If on the other hand the mean mark is low when compared with the maximum score, the facility factor will be small and the item considered less accessible to candidates.


Sticky Note
For each item the table shows the number (N) and percentage of candidates who attempted the question. When comparing items on this measure it is important to consider the order in which the items appear on the paper. If the total time available for a paper is limited, there is the possibility of some candidates running out of time. This may result in those items towards the end of the paper having a deflated figure on this measure. If the time allocated to the paper is not considered to be a significant factor, a low percentage may indicate issues of accessibility. Where candidates have a choice of question the statistics evidence candidate preferences, but will also be influenced by the teaching policy within centres.
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Eduqas

Sticky Note

Pointless copying out of the question here.



Eduqas

Sticky Note

Begins response with a generalised comment.



Eduqas

Sticky Note

Makes a sweeping, unsupported comment.



Eduqas

Sticky Note

True - at least by marriage and in the Shakespearean sense of the word...



Eduqas

Sticky Note

Makes a selection and tries to infer mood.



Eduqas

Sticky Note

The candidate shows limited understanding through some generalised comments. There is very little to credit for AO2 - some specific attention to the language used would certainly have helped.
3 marks.
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Eduqas

Sticky Note

Response begins with focus, identifying the main mood of the extract.



Eduqas

Sticky Note

Selects and comments on a key technique.



Eduqas

Sticky Note

This is a sensible, focused comment.



Eduqas

Sticky Note

Some emerging analysis of language and structure - what line(s) would exemplify this?



Eduqas

Sticky Note

Tracking the build-up of tension.



Eduqas

Sticky Note

Selects a key moment.



Eduqas

Sticky Note

This is somewhat over-stated, but a brief contextual comment relating to audience response is fine here, providing it doesn't go any further: AO3 isn't assessed in this question.
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Eduqas

Sticky Note

A key part of what's going on here hasn't quite been grasped - what else is fuelling Othello's anger?



Eduqas

Sticky Note

The candidate tracks the tension in the extract with some sound comment on language and structure. However, the response lacks the closer appreciation of detail that would push it into Band 4.
9 marks.










lw Bs  extacr amesgawe s crecYed for W
cdience oS U‘:}q see Ohaellss Fraua st o WA
Mmavocte  fom o respeced \lea) o amw\
fo Someone Vo (s unalle Yo conbid
emohios —e  Hals S e '\.\"nab\’l'cd i W Uka

' Save SavHa e Lodovico
Tas cm\‘:n_m-; :] G:Aa:ﬁ; as Hu‘?jm

E- Acre &) HaelSe ::Lxg..,-\d: Con dwa.ch:/

o Bok he 1S mlcm ﬁ@«\ﬁfﬁ-l
Mso Hie p\f\fa&e Eaue "is uaeclj as o

afﬂﬂ*m i HACS  conabent l'-'\au:ue/ b fels B

g ien ez ‘rk,@_ir Ovellne Angradier needs
\j whiek  he (s ke b baowme cs

he s cApped oy q&lau%l These_is—clss

- S‘f“&késpaf_h:

i vES Ha Vaowe  of um\j bJ 8 [o;ﬁc,

e e | am very led Fo See 55 51?

s (s also  seen & mMMw

hosever We cudience bknowss la

bernal < MO‘Q-\:JG-QS lhe womanR Loda\uc.c- g

;,:;-.Fn-_-:as Obrellos c&me.—qg—to— clefencho~ e ua
Cherackes. Tiis  builds cl.««mphefc_ cs Hee

oudience kacas  Hacy ‘uaﬁc: has cowsed Otwello
to becewme ouwewcame * denl:u,s:) Whoeues
Lodovice lkas wndh withessed any of Has,
So Wil expecy Ofrelle fo adF i~ Wy wued

YA S

&\a)usfk’cjt UHeEs e c,'ha«ﬁf_ U~ Moed o
Huils exradr o make Vo P e nmare @'-'-:-\.'r'v\:xj
for ha audience . He dees huis l:}j Cﬂv\'nﬂashn-«%
e sar of Re exhed with B cnd. Tae
Sler o He exbredr s “P'HFF"“ il
Clacver ess cre loe,»j dec:-. ‘o Ca:c‘nr_‘:uﬂﬂ-e/



Eduqas

Sticky Note

The opening shows secure understanding of how this is a key moment in Othello's deterioration.



Eduqas

Sticky Note

Appreciation of irony shown, with a clear focus on audience response.



Eduqas

Sticky Note

This is perhaps a slightly tenuous point, but the candidate is looking to analyse language choice.



Eduqas

Sticky Note

Appreciates both the dramatic irony and Iago's management of the situation.



Eduqas

Sticky Note

Thoughtful discussion of structure and mood.
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Eduqas

Sticky Note

Recognition of a clear turning point in the scene.



Eduqas

Sticky Note

There is an assured appreciation of both language choice and cause and effect in this final paragraph.



Eduqas

Sticky Note

The candidate sustains focus and offers some genuine overview of some of the events in the extract. AO2 marks are garnered through the increasingly assured analysis of language and structure.
13 marks.











Othello

Answerboth| 3 | 1 |and| 3 | 2 |
You are advised to spend about 20 minutes on EIIl , and about 40 minutes on EIZl )

EII' Read the extract on the opposite page. Then answer the following question.

How does Shakespeare create mood and atmosphere for an audience here? Refer
closely to details from the extract to support your answer. [15]





Enter Lopovico, DESDEMONA and ATTENDANTS
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OTHELLO

DESDEMONA

'Tis Lodovico. This comes from the Duke.
See, your wife is with him.
Save you, worthy general.
With all my heart, sir
The Duke and senators of Venice greet you.
[Gives him a letter]
| kiss the instrument of their pleasures.
[Opens the letter, and reads]
And what’s the news, good cousin Lodovico?
| am very glad to see you, signor:
Welcome to Cyprus.
| thank you. How does Lieutenant Cassio?
Lives, sir.
Cousin, there’s fal’n between him and my lord
An unkind breach; but you shall make all well.
Are you sure of that?
My lord?
[Reads] This fail you not to do as you will —
He did not call; he’s busy in the paper.
Is there division 'twixt my lord and Cassio?
A most unhappy one. | would do much
T’atone them, for the love | bear to Cassio.
Fire and brimstone!
My lord?
Are you wise?
What, is he angry?
Maybe the letter moved him.
For as | think, they do command him home,
Deputing Cassio in his government.
By my troth, | am glad on’t
Indeed?
My lord?
| am glad to see you mad.
Why, sweet Othello —
[Strikes her] Devil!
| have not deserved this.
My lord, this would not be believed in Venice,
Though | should swear | saw’t. 'Tis very much.
Make her amends; she weeps.
O devil, devil!
If that the earth could teem with woman’s tears,
Each drop she falls would prove a crocodile.
Out of my sight!

| will not stay to offend you. [Goes]
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Essay questions

The following descriptions have been provided to indicate the way in which progression within the criteria is
likely to occur. Each successive description assumes demonstration of achievements in lower bands.

AO1 and AO2 are equally weighted in these questions.

This assessment also includes 5 marks for accuracy in spelling, punctuation and the use of vocabulary and
sentence structures (AO4). There is a separate assessment grid for AO4.

Total marks 20+5

Band AOl:la+b, AO1:2 AO2
Candidates: Candidates:
sustain focus on the task, including overview, analyse and appreciate writers’ use of language,
convey ideas with consistent coherence and form and structure; make assured reference to
5 use an appropriate register; use a sensitive meanings and effects exploring and evaluating
and evaluative approach to the task and the way meaning and ideas are conveyed
17-20 analyse thg text critically; show a perceptive throqgh Ianguage stfucture gnd form; use
marks understanding of the text, engaging fully, precise subject terminology in an appropriate
perhaps with some originality in their personal context.
response; their responses include pertinent,
direct references from across the text,
including quotations.
Candidates: Candidates:
sustain focus on the task, convey ideas with discuss and increasingly analyse writers’ use of
4 considerable coherence and use an language, form and structure; make thoughtful
appropriate register; use a thoughtful approach | reference to the meanings and effects of stylistic
13-16 to the task; show a secure understanding of features used by the writer; use apt subject
marks key aspects of the text, Wlt_h cc_)nS|de_rabIe terminology.
engagement; support and justify their
responses by well-chosen direct reference to
the text, including quotations
Candidates: Candidates:
focus on the task, convey ideas with general comment on and begin to analyse writers’ use of
3 coherence and use a mostly appropriate language, form and structure; make some
register; use a straightforward approach to the reference to meanings and effects; use relevant
9-12 task; show an understanding of key aspects of | subject terminology.
marks the text, with engagement; support and justify
their responses by appropriate direct reference
to the text, including quotations.
Candidates: Candidates:
have some focus on the task, convey ideas recognise and make simple comments on writers’
> with some coherence and sometimes use an use of language, form and structure; may make
appropriate register; use a limited approach to limited reference to meanings and effects; may
5-8 marks the task; show some understanding of key use some relevant subject terminology.
aspects of the text, with some engagement;
support and justify their responses by some
direct reference to the text, including some
guotations.
Candidates: Candidates:
have limited focus on the task, convey ideas may make generalised comments on writers’ use
with occasional coherence and may of language, form and structure; may make basic
1 sometimes use an appropriate register; use a reference to meanings and effects; may use
simple approach to the task; show a basic some subject terminology but not always
1.4 understanding of some key aspects of the text, | accurately.
-4 marks . .
with a little engagement; may support and
justify their responses by some general
reference to the text, perhaps including some
guotations.
0 marks Nothing worthy of credit. Nothing worthy of credit.

© WJEC CBAC Ltd.






Write about lago and how he is presented at different points in the play. [20+5]

*5 of this question’s marks are allocated for accuracy in spelling, punctuation and the
use of vocabulary and sentence structures.

This question assesses AO1, AO2 and AO4 (5 additional marks).

Indicative content

Responses may include:

AO1
¢ An overview of lago’s character and behaviour in the play

e His relationships with key characters such as Othello, Emilia and Roderigo

o His resourcefulness when deceiving and manipulating others, e.g. Roderigo
in Act 1 Scene 3, Cassio in Act 2 Scene 3, Othello in Act 3 Scene 3 and Act
4 Scene 1

o The jealousy, both professional and sexual, that seems to drive him
¢ His misogyny and racism

e His refusal to speak at the end of the play

o Comments on Shakespeare’s use of language in the presentation of
lago

o Shakespeare’s use of soliloquy to reveal lago’s thoughts

¢ Comments on how lago uses language to manipulate Othello, e.g. his
supposedly reluctant comments about Cassio in Act 3 Scene 3 or his
use of imperatives in Act 4 Scene 1

e His use of crude imagery and vulgarity

e The dramatic irony created by his systematic manipulation of Roderigo,
Cassio and Othello

This is not a checklist. Please reward valid alternatives.

AO4

Level Performance Descriptors

High Performance In the context of the Level of Demand of the question, Learners
spell and punctuate with consistent accuracy, and consistently use

4-5 marks vocabulary and sentence structures to achieve effective control of
meaning.

Intermediate Performance In the context of the Level of Demand of the question, Learners

2.3 marks spell and punctuate with considerable accuracy, and use a

considerable range of vocabulary and sentence structures to
achieve general control of meaning.

Threshold Performance In the context of the Level of Demand of the question,
Learners spell and punctuate with reasonable accuracy, and
use a reasonable range of vocabulary and sentence structures;
any errors do not hinder meaning in the response.

1 mark

O marks Candidates do not reach the threshold performance outlined in the

performance descriptor above.

© WJEC CBAC Ltd.
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Eduqas

Sticky Note

Begins with focus.



Eduqas

Sticky Note

This is an indirect reference, despite the use of quotation marks.



Eduqas

Sticky Note

Valid reference in support.



Eduqas

Sticky Note

Selects and highlights with focus here.
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Eduqas

Sticky Note

This is an interesting point, but lacks support. What specific example could have been used?



Eduqas

Sticky Note

A rather simple, generalised explanation.



Eduqas

Sticky Note

Not really explained.



Eduqas

Sticky Note

Reference taken from extract, with no sense of Iago's manipulation here.



Eduqas

Sticky Note

The candidate makes some points with focus and reference to text in support, although the discussion becomes rather sketchy and unsupported in the latter half.
11 marks (9+2)
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Eduqas

Sticky Note

Quick summary of some key character traits.
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Eduqas

Sticky Note

Outlines some of Iago's motivation.



Eduqas

Sticky Note

Selects and highlights detail.



Eduqas

Sticky Note

Shows awareness of importance of soliloquy as a technique to present Iago.
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Eduqas

Sticky Note

Probes language choice.



Eduqas

Sticky Note

This point isn't really developed - what could be added here?



Eduqas

Sticky Note

Shows appreciation of dramatic irony.
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Eduqas

Sticky Note

Maintains focus and supports point with textual reference.



Eduqas

Sticky Note

This response gets to the Band 3/4 borderline. Focus is maintained and the candidate makes valid points with relevant support, beginning to analyse the use of language and structure.
17 marks (13+4).
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Steve

Sticky Note

Begins concisely and with purpose.



Eduqas

Sticky Note

Evaluative discussion of Iago's motives.
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Eduqas

Sticky Note

Some analysis of language choice.



Eduqas

Sticky Note

Selects a key quotation and highlights with focus.



Eduqas

Sticky Note

Assured discussion, supported with well-chosen references.
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Eduqas

Sticky Note

Making a range of well-supported points.



Eduqas

Sticky Note

Appreciates a key technique.



Eduqas

Sticky Note

Pertinent selection and comment.
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Eduqas

Sticky Note

Evaluative comments on character.



Eduqas

Sticky Note

This is a sustained and evaluative response, conveying the candidate's ideas coherently and with confidence. References are well-chosen and analysis is effective.
23 marks (18+5)










*EIZl Write about lago and how he is presented at different points in the play. [25]

*5 of this question’s marks are allocated for accuracy in spelling, punctuation and the
use of vocabulary and sentence structures.
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SECTION A (SHAKESPEARE)

GENERIC ASSESSMENT OBJECTIVES GRIDS

Extract questions

The following descriptions have been provided to indicate the way in which progression within the criteria is likely
to occur. Each successive description assumes demonstration of achievements in lower bands.

AO1 and AO2 are equally weighted in these questions.

Total 15 marks

Band AO1:1a+b, AO1:2 AO2
Candidates: Candidates:
sustain focus on the task, including overview, analyse and appreciate writers’ use of language,
convey ideas with consistent coherence and form and structure; make assured reference to
5 use an appropriate register; use a sensitive meanings and effects exploring and evaluating
and evaluative approach to the task and the way meaning and ideas are conveyed
13-15 analyse the text critically; show a perceptive through language structure and form; use
marks understan(_:llng of the text, engaging fully, precise subject terminology in an appropriate
perhaps with some originality in their personal context.
response; their responses include pertinent,
direct references from across the text,
including quotations.
Candidates: Candidates:
sustain focus on the task, convey ideas with discuss and increasingly analyse writers’ use of
4 coherence and use an appropriate register; language, form and structure; make thoughtful
use a thoughtful approach to the task; show a | reference to the meanings and effects of stylistic
10-12 secure understanding of key aspects of the features used by the writer; use apt subject
text, with considerable engagement; support terminology.
marks . s
and justify their responses by well-chosen
direct reference to the text, including
guotations.
Candidates: Candidates:
focus on the task, convey ideas with general comment on and begin to analyse writers’ use of
3 coherence and use a mostly appropriate language, form and structure; make some
register; use a straightforward approach to the | reference to meanings and effects; use relevant
7.9m task; show an understanding of key aspects of | subject terminology.
-9 marks ) L
the text, with engagement; support and justify
their responses by appropriate direct reference
to the text, including quotations.
Candidates: Candidates:
have some focus on the task, convey ideas recognise and make simple comments on writers’
with some coherence and sometimes use an use of language, form and structure; may make
2 appropriate register; use a limited approach to limited reference to meanings and effects; may
the task; show some understanding of key use some relevant subject terminology.
4-6 marks | aspects of the text, with some engagement;
support and justify their responses by some
direct reference to the text, including some
guotations.
Candidates: Candidates:
have limited focus on the task, convey ideas may make generalised comments on writers’ use
with occasional coherence and may of language, form and structure; may make basic
1 sometimes use an appropriate register; use a reference to meanings and effects; may use
simple approach to the task; show a basic some subject terminology but not always
1-3m understanding of some key aspects of the text, | accurately.
-3 marks . .
with a little engagement; may support and
justify their responses by some general
reference to the text, perhaps including some
guotations.
0 marks Nothing worthy of credit. Nothing worthy of credit.

© WJEC CBAC Ltd.






Much Ado About Nothing

Read the extract on the opposite page. Then answer the following question.

Look at how Leonato speaks and behaves here. How do you think an audience
might respond to this part of the play? Refer closely to details from the extract
to support your answer. [15]

This question assesses AO1 and AO2.

Indicative content

Responses may include:

AO1

An overview of Leonato’s response to Hero’s supposed infidelity and public
disgrace

An audience’s shock at Leonato’s extreme reaction here

The contrast between Leonato’s feelings and those of Benedick, Beatrice
and the Friar

An appreciation of Leonato’s strong sense of family dishonour

An audience’s sympathy for the innocent Hero

Comments on Shakespeare’s use of language in the extract

Comments on Leonato’s use of language to emphasise Hero’s

supposed moral uncleanliness, e.g. “smirched”, “mired”, “foul-tainted
flesh”

His use of rhetorical questions
Comments on his repeated use of the word “mine”

Comments on his use of metaphor to show her disgrace, e.g. “the story
that is printed in her blood” or “she is fallen into a pit of ink”

Comments on Shakespeare’s use of verse in the extract

This is not a checklist. Please reward valid alternatives.

© WJEC CBAC Ltd.
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Eduqas

Sticky Note

The response starts with focus and a supporting reference.



Eduqas

Sticky Note

Appreciation of the dramatic irony shown here.



Eduqas

Sticky Note

This is true, but is covering similar ground to the previous paragraph. What else in Leonato's speech and behaviour could have been considered here?



Eduqas

Sticky Note

This response contains a couple of valid, focused points, but doesn't quite develop the range and detail to push into Band 3.
6 marks.
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Eduqas

Sticky Note

Response opens with a brief but reasonable comment on the presentation of Leonato prior to this scene.



Eduqas

Sticky Note

Detail selected in support.



Eduqas

Sticky Note

This is a valid 'contextual' comment, even though AO3 isn't assessed here - the brevity helps.



Eduqas

Sticky Note

Appreciation of dramatic irony shown here.



Eduqas

Sticky Note

Selects and probes language choice.
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Eduqas

Sticky Note

Offers a valid interpretation of this image.



Eduqas

Sticky Note

The candidate has a focused, straightforward approach, showing understanding and making some appropriate selections in support: a solid Band 3 response.
8 marks.
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Eduqas

Sticky Note

The candidate places the extract and begins with focus.



Eduqas

Sticky Note

There is an appreciation of Leonato's  position and concerns here.



Eduqas

Sticky Note

Selects and begins to analyse language choice



Eduqas

Sticky Note

Identifies and comments on a key technique.



Eduqas

Sticky Note

Pays close attention to language choice.



Eduqas

Sticky Note

Maintains focus and appreciates importance of dramatic irony.
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Eduqas

Sticky Note

This is a thoughtful contrasting of characters' reactions.



Eduqas

Sticky Note

Analysis of language choice.



Eduqas

Sticky Note

The candidate sustains a focused, thoughtful response, demonstrating secure understanding; there is sound analysis of language choice.
12 marks.










Much Ado About Nothing

Answerboth| 4 | 1 |and| 4 | 2 |

You are advised to spend about 20 minutes on , and about 40 minutes on .

Read the extract on the opposite page. Then answer the following question.

Look at how Leonato speaks and behaves here. How do you think an audience might
respond to this part of the play? Refer closely to details from the extract to support your
answer. [15]





BENEDICK

BEATRICE

LEONATO

BEATRICE

FrRIAR

LEONATO

FrRIAR

LEONATO

How doth the lady?

Dead | think. Help, uncle!
Hero! Why Hero! Uncle! Signor Benedick! Friar!

O Fate, take not away thy heavy hand.
Death is the fairest cover for her shame
That may be wished for.

How now cousin Hero?
Have comfort lady.
Dost thou look up?
Yea, wherefore should she not?

Wherefore? Why, doth not every earthly thing
Cry shame upon her? Could she here deny
The story that is printed in her blood?

Do not live Hero, do not ope thine eyes.

For did | think thou wouldst not quickly die,
Thought | thy spirits were stronger than thy shames,
Myself would on the rearward of reproaches
Strike at thy life. Grieved I, | had but one?

Chid | for that at frugal nature’s frame?

O one too much by thee — why had | one?
Why ever wast thou lovely in my eyes?

Why had | not with charitable hand

Took up a beggar’s issue at my gates,

Who smirched thus and mired with infamy,

I might have said ‘No part of it is mine;

This shame derives itself from unknown loins’?
But mine, and mine | loved, and mine | praised,
And mine that | was proud on; mine so much
That | myself was to myself not mine,

Valuing of her — why she? O she is fallen

Into a pit of ink, that the wide sea

Hath drops too few to wash her clean again
And salt too little which may season give

To her foul tainted flesh.
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Essay questions

The following descriptions have been provided to indicate the way in which progression within the criteria is
likely to occur. Each successive description assumes demonstration of achievements in lower bands.

AO1 and AO2 are equally weighted in these questions.

This assessment also includes 5 marks for accuracy in spelling, punctuation and the use of vocabulary and
sentence structures (AO4). There is a separate assessment grid for AO4.

Total marks 20+5

Band AOl:la+b, AO1:2 AO2
Candidates: Candidates:
sustain focus on the task, including overview, analyse and appreciate writers’ use of language,
convey ideas with consistent coherence and form and structure; make assured reference to
5 use an appropriate register; use a sensitive meanings and effects exploring and evaluating
and evaluative approach to the task and the way meaning and ideas are conveyed
17-20 analyse thg text critically; show a perceptive throqgh Ianguage stfucture gnd form; use
marks understanding of the text, engaging fully, precise subject terminology in an appropriate
perhaps with some originality in their personal context.
response; their responses include pertinent,
direct references from across the text,
including quotations.
Candidates: Candidates:
sustain focus on the task, convey ideas with discuss and increasingly analyse writers’ use of
4 considerable coherence and use an language, form and structure; make thoughtful
appropriate register; use a thoughtful approach | reference to the meanings and effects of stylistic
13-16 to the task; show a secure understanding of features used by the writer; use apt subject
marks key aspects of the text, Wlt_h cc_)nS|de_rabIe terminology.
engagement; support and justify their
responses by well-chosen direct reference to
the text, including quotations
Candidates: Candidates:
focus on the task, convey ideas with general comment on and begin to analyse writers’ use of
3 coherence and use a mostly appropriate language, form and structure; make some
register; use a straightforward approach to the reference to meanings and effects; use relevant
9-12 task; show an understanding of key aspects of | subject terminology.
marks the text, with engagement; support and justify
their responses by appropriate direct reference
to the text, including quotations.
Candidates: Candidates:
have some focus on the task, convey ideas recognise and make simple comments on writers’
> with some coherence and sometimes use an use of language, form and structure; may make
appropriate register; use a limited approach to limited reference to meanings and effects; may
5-8 marks the task; show some understanding of key use some relevant subject terminology.
aspects of the text, with some engagement;
support and justify their responses by some
direct reference to the text, including some
guotations.
Candidates: Candidates:
have limited focus on the task, convey ideas may make generalised comments on writers’ use
with occasional coherence and may of language, form and structure; may make basic
1 sometimes use an appropriate register; use a reference to meanings and effects; may use
simple approach to the task; show a basic some subject terminology but not always
1.4 understanding of some key aspects of the text, | accurately.
-4 marks . .
with a little engagement; may support and
justify their responses by some general
reference to the text, perhaps including some
guotations.
0 marks Nothing worthy of credit. Nothing worthy of credit.

© WJEC CBAC Ltd.






Write about Benedick and how he is presented at different points in the play. [20+5]

*5 of this question’s marks are allocated for accuracy in spelling, punctuation and the use
of vocabulary and sentence structures.

This question assesses AO1, AO2 and AO4 (5 additional marks).

Indicative content

Responses may include:

AO1

An overview of the character of Benedick and how his attitude to marriage changes
His wit, prior reputation and conviction that he will “remain a bachelor”

His relationship with Beatrice

His friendship with Claudio and Don Pedro

How he reacts to the trick played on him in Act 2 Scene 3

His support for Beatrice and her family after the abortive wedding in Act 4 Scene 1,
culminating in his marriage to Beatrice

Comments on Shakespeare’s use of language in the presentation of Benedick

Comments on how the harsh language he uses towards Beatrice (e.g. “my Lady

Distain”, “this harpy”) becomes more loving and conventionally romantic (e.g.
“sweet Beatrice”)

Comments on the exaggerated language he employs for comic effect, for
example in Act 1 Scene 1 or Act 2 Scene 1

Shakespeare’s use of soliloquy to reveal Benedick’s thoughts

An appreciation of structure through the identification of key moments and
turning points in Shakespeare’s presentation of Benedick

This is not a checklist. Please reward valid alternatives.

AO4

Level Performance Descriptors

High Performance In the context of the Level of Demand of the question, Learners spell
and punctuate with consistent accuracy, and consistently use

4-5 marks vocabulary and sentence structures to achieve effective control of
meaning.

Intermediate Performance In the context of the Level of Demand of the question, Learners
spell and punctuate with considerable accuracy, and use a

2-3marks considerable range of vocabulary and sentence structures to
achieve general control of meaning.

Threshold Performance In the context of the Level of Demand of the question, Learners
spell and punctuate with reasonable accuracy, and use a

1 mark reasonable range of vocabulary and sentence structures; any errors
do not hinder meaning in the response.

0 marks Candidates do not reach the threshold performance outlined in the
performance descriptor above.

© WJEC CBAC Ltd.
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Eduqas

Sticky Note

Begins with focus.



Eduqas

Sticky Note

Sees the change in Benedick over the course of the play.
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Eduqas

Sticky Note

Supports point with a paraphrased reference.



Eduqas

Sticky Note

Aware of Benedick's change in allegiance.



Eduqas

Sticky Note

Makes reference to a key event with focus in mind.



Eduqas

Sticky Note

The candidate responds with focus, showing some understanding of Benedick's presentation. References are paraphrased; more attention to AO2, through selection of Benedick's language, could have pushed this to Band 3.
9 marks (7+2).
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Eduqas

Sticky Note

Summarises change in presentation of character.



Eduqas

Sticky Note

Aware of Benedick's reputation at the start of the play.



Eduqas

Sticky Note

Selects some apt references in support of discussion.



Eduqas

Sticky Note

Selects and probes quite tentatively here.



Eduqas

Sticky Note

Shows awareness of how character contributes to key ideas and themes in the play.




Eduqas

Sticky Note

Selects a key event, probing sub-text quite thoughtfully.
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Eduqas

Sticky Note

A paraphrased reference supporting a sound point.



Eduqas

Sticky Note

Supports the contrast effectively here.



Eduqas

Sticky Note

Focus is maintained throughout the response, with discussion becoming quite thoughtful in places. A little more analysis of language would have pushed this more securely into Band 4.
16 marks (12+4)
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Eduqas

Sticky Note

Begins with a brief summary of how Benedick changes.



Eduqas

Sticky Note

Uses well-chosen detail to make a perceptive inference.



Eduqas

Sticky Note

Close analysis of language choice.



Eduqas

Sticky Note

Moves across play to develop analysis.



Eduqas

Sticky Note

Some evaluation.
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Eduqas

Sticky Note

Exploring detail thoughtfully.



Eduqas

Sticky Note

Pertinent selections in support.



Eduqas

Sticky Note

Careful probing of language choice.



Eduqas

Sticky Note

This is quite a thoughtful comment.
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Eduqas

Sticky Note

True - a useful comment to make.



Eduqas

Sticky Note

The candidate uses a sensitive, evaluative response to the task, making some perceptive points with well-chosen selections in support.
22 marks (18+4).










* Write about Benedick and how he is presented at different points in the play. [25]

*5 of this question’s marks are allocated for accuracy in spelling, punctuation and the
use of vocabulary and sentence structures.
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SECTION A (SHAKESPEARE)

GENERIC ASSESSMENT OBJECTIVES GRIDS

Extract questions

The following descriptions have been provided to indicate the way in which progression within the criteria is likely
to occur. Each successive description assumes demonstration of achievements in lower bands.

AO1 and AO2 are equally weighted in these questions.

Total 15 marks

Band AO1:1a+b, AO1:2 AO2
Candidates: Candidates:
sustain focus on the task, including overview, analyse and appreciate writers’ use of language,
convey ideas with consistent coherence and form and structure; make assured reference to
5 use an appropriate register; use a sensitive meanings and effects exploring and evaluating
and evaluative approach to the task and the way meaning and ideas are conveyed
13-15 analyse the text critically; show a perceptive through language structure and form; use
marks understan(_:llng of the text, engaging fully, precise subject terminology in an appropriate
perhaps with some originality in their personal context.
response; their responses include pertinent,
direct references from across the text,
including quotations.
Candidates: Candidates:
sustain focus on the task, convey ideas with discuss and increasingly analyse writers’ use of
4 coherence and use an appropriate register; language, form and structure; make thoughtful
use a thoughtful approach to the task; show a | reference to the meanings and effects of stylistic
10-12 secure understanding of key aspects of the features used by the writer; use apt subject
text, with considerable engagement; support terminology.
marks . s
and justify their responses by well-chosen
direct reference to the text, including
guotations.
Candidates: Candidates:
focus on the task, convey ideas with general comment on and begin to analyse writers’ use of
3 coherence and use a mostly appropriate language, form and structure; make some
register; use a straightforward approach to the | reference to meanings and effects; use relevant
7.9m task; show an understanding of key aspects of | subject terminology.
-9 marks ) L
the text, with engagement; support and justify
their responses by appropriate direct reference
to the text, including quotations.
Candidates: Candidates:
have some focus on the task, convey ideas recognise and make simple comments on writers’
with some coherence and sometimes use an use of language, form and structure; may make
2 appropriate register; use a limited approach to limited reference to meanings and effects; may
the task; show some understanding of key use some relevant subject terminology.
4-6 marks | aspects of the text, with some engagement;
support and justify their responses by some
direct reference to the text, including some
guotations.
Candidates: Candidates:
have limited focus on the task, convey ideas may make generalised comments on writers’ use
with occasional coherence and may of language, form and structure; may make basic
1 sometimes use an appropriate register; use a reference to meanings and effects; may use
simple approach to the task; show a basic some subject terminology but not always
1-3m understanding of some key aspects of the text, | accurately.
-3 marks . .
with a little engagement; may support and
justify their responses by some general
reference to the text, perhaps including some
guotations.
0 marks Nothing worthy of credit. Nothing worthy of credit.

© WJEC CBAC Ltd.






Read the extract on the opposite page. Then answer the following question.

Look at how King Henry speaks and behaves here. How do you think an
audience might respond to this part of the play? Refer closely to details

from the extract to support your answer. [15]
This question assesses AO1 and AO2.

Indicative content

Responses may include:

AO1
o An overview of the purpose of Henry’s speech and its place in the play

e An appreciation of the impact of the speech on an audience

¢ How Henry inspires his men with the ideas of making history and becoming
heroes

¢ How he appeals to his audience by focusing on the theme of status, e.g.

“stand a-tiptoe”, “shall be my brother”, “gentle his condition”

e How he creates confidence in his leadership

o Comments on Shakespeare’s use of language in the extract

e Comments on Henry’s use of future tense to create a vision and suggest
they are making history

o His use of repetition, e.g. “Crispin”, “Crispian”, “we”

e His use of personal pronouns to directly address and include his men

e Comments on his use of alliteration to highlight key phrases, e.g. “strip
his sleeve and show his scars”, “band of brothers”

e Comments on Shakespeare’s use of verse in the extract

This is not a checklist. Please reward valid alternatives.

© WJEC CBAC Ltd.
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Eduqas

Sticky Note

Begins with a brief summary of content.



Eduqas

Sticky Note

This is true, although the connection to the selection isn't entirely made clear.



Eduqas

Sticky Note

There is focus on audience response, showing awareness of dramatic irony.



Eduqas

Sticky Note

The candidate shows appreciation of a key technique with valid textual support.
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Eduqas

Sticky Note

Offers a brief comment on context, which is valid in terms of the focus on audience response, despite AO3 not being assessed here.



Eduqas

Sticky Note

The candidate responds with focus and makes some relevant selections in support. There is some appreciation of the writer's technique, but more explicit attention to language choice would have made this a more secure Band 3 response.
7 marks.













Eduqas

Sticky Note

Selects and highlights, linking to audience response.



Eduqas

Sticky Note

Appreciates a key technique.



Eduqas

Sticky Note

This is a sound inference, showing some appreciation of language choice.



Eduqas

Sticky Note

The discussion is developed here, linking to some further analysis of language choice.



Eduqas

Sticky Note

Perhaps - probing sub-text with focus.



Eduqas

Sticky Note

This response shows understanding of some key aspects of the extract and probes the language and structure. More sustained discussion and selection of detail would have pushed the mark to Band 4.
9 marks.










Yok & hden Ad & =
s ysﬁyghﬂtd}PE%mw% i

bgjeee e e
o Df K Pewry, 's Sp %
%fb‘h".'\zj M&t\?b -..r,b 5 E“Nkegrm o Bugh

purpdles W\«v\,ﬁm‘j b drow He omdiau®  haw

bup prvodns \epdev gy, imm&‘w\‘_«) i&,,w?’
m\jﬁem‘-} Moo e be an o5 Ue

A fort ] Hm& N VealsHC W,H,‘.”
¥ the Bty “adwathy, M sl

. atﬂ‘-/t Loy 6;?{ ] ~'(“’€"%w ,ﬂﬁwh% Q/@a ’
ﬁ\a%m. Mo SOwys  “he thot by ¥y dug
WAL aglrgs Mot Wiy wch be (h  sddies
w 'ti o Shews  Hen ooy e pepdis il
ek Alss, ™ Iy Mt “eldiey whe come-
el M g ‘gv‘ﬁﬂrhi Y trg by
set ond- show Wy g’ mpr Haad even
Wgse e o e will swlies g soeads. The. adbe,

o L s of He ovhme o e Ltk
worlh regnds by S€emy pnd hg e Wiy —

ted), Ug‘!\i J—‘Pﬁ}’_s el T e o
Eﬁeﬂéiﬂﬁﬁ Y owldd- lead H'V!ﬂo/b ”iﬁom

ot Grgleh ke, (D

SGGP{F qL Srmwg Hen lg.f“ff-.%s a.a[.vf};’l—{e-r
S e sl it oy~
KL ¥ T axctu;'m;%ww feats he Al
PRt %yf Hen : e diene
Leol Olowd 12 il Engligh  ag ng
Englilh <dies do oMl e hongumble

g e R i B 5



Eduqas

Sticky Note

Places extract with some assurance.



Eduqas

Sticky Note

Offers some overview here.



Eduqas

Sticky Note

This is a sound, well-supported point.



Eduqas

Sticky Note

Shows appreciation of dramatic irony here.



Eduqas

Sticky Note

Makes a thoughtful point with clear focus on audience response.



Eduqas

Sticky Note

Maintains focus.
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Eduqas

Sticky Note

This is a perceptive analysis of detail.



Eduqas

Sticky Note

Assured analysis of language choice.



Eduqas

Sticky Note

The candidate maintains a clear focus on audience response and makes several perceptive points, coupled with some assured analysis of detail.
14 marks.










Henry V

Answer both EIIl and EIZl .

You are advised to spend about 20 minutes on EIIl and about 40 minutes on ElZl .

EIIl Read the extract on the opposite page. Then answer the following question.

Look at how King Henry speaks and behaves here. How do you think an audience might
respond to this part of the play? Refer closely to details from the extract to support your
answer. [15]





Kine HENRY  This day is called the Feast of Crispian.
He that outlives this day and comes safe home
Will stand a-tiptoe when this day is named,
And rouse him at the name of Crispian.
He that shall see this day and live old age
Will yearly on the vigil feast his neighbours,
And say ‘Tomorrow is Saint Crispian.’
Then will he strip his sleeve and show his scars,
And say ‘These wounds | had on Crispin’s day.’
Old men forget, yet all shall be forgot
But he'll remember, with advantages,
What feats he did that day. Then shall our names,
Familiar in his mouth as household words,
Harry the king, Bedford and Exeter,
Warwick and Talbot, Salisbury and Gloucester,
Be in their flowing cups freshly remembered.
This story shall the good man teach his son,
And Crispin Crispian shall ne’er go by
From this day to the ending of the world
But we in it shall be remembered.
We few, we happy few, we band of brothers —
For he today that sheds his blood with me
Shall be my brother; be he ne’er so vile
This day shall gentle his condition —
And gentlemen in England, now abed,
Shall think themselves accursed they were not here,
And hold their manhoods cheap whiles any speaks
That fought with us upon Saint Crispin’s Day.
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SECTION B (POETRY)

GENERIC ASSESSMENT OBJECTIVES GRID

The following descriptions have been provided to indicate the way in which progression within the criteria is likely to occur. Each successive description assumes demonstration of
achievements in lower bands.

AO1, AO2 and AOS3 are equally weighted in this question.

Total 15 marks

Band AOl:la+h, AO1:2 AO2 AO3
Candidates: Candidates: Candidates:
sustain focus on the task, including overview, convey ideas with analyse and appreciate writers’ use of show an assured understanding of the relationships
5 consistent coherence and use an appropriate register; use a language, form and structure, make assured between texts and the contexts in which they were written,
sensitive and evaluative approach to the task and analyse the text reference to meanings and effects exploring including, where relevant, those of period, location, social
13-15 critically; show a perceptive understanding of the text, engaging and evaluating the way meaning and ideas are | structures and literary contexts such as genre, and the
marks fully, perhaps with some orlgln_allty in their personal response; their conveyed throggh Ianguage structure and contexts in which texts are engaged with by different
responses include pertinent, direct references from across the text, form; use precise subject terminology in an audiences.
including quotations. appropriate context.
Candidates: Candidates: Candidates:
4 sustain focus on the task, convey ideas with coherence and use an discuss and increasingly analyse writers’ use show a secure understanding of the relationships between
appropriate register; use a thoughtful approach to the task; show a of language, form and structure, make texts and the contexts in which they were written, including,
10-12 secure understanding of key aspects of the text, with considerable thoughtful reference to the meanings and where relevant, those of period, location, social structures
marks engagement; support and justify their responses by well-chosen effects of stylistic features used by the writer; and literary contexts such as genre, and the contexts in
direct reference to the text, including guotations. use apt subject terminology. which texts are engaged with by different audiences.
Candidates: Candidates: Candidates:
3 focus on the task, convey ideas with general coherence and use a comment on and begin to analyse writers’ use show an understanding of the relationships between texts
mostly appropriate register; use a straightforward approach to the of language, form and structure, make some and the contexts in which they were written, including,
7-9 task; show an understanding of key aspects of the text, with reference to meanings and effects; use where relevant, those of period, location, social structures
marks engagement; support and justify their responses by appropriate relevant subject terminology. and literary contexts such as genre, and the contexts in
direct reference to the text, including quotations. which texts are engaged with by different audiences.
Candidates: Candidates: Candidates:
2 have some focus on the task, convey ideas with some coherence recognise and make simple comments on show some understanding of the relationships between
and sometimes use an appropriate register; use a limited approach writers’ use of language, form and structure, texts and the contexts in which they were written, including,
4-6 to the task; show some understanding of key aspects of the text, may make limited reference to meanings and where relevant, those of period, location, social structures
marks with some engagement; support and justify their responses by some | effects; may use some relevant subject and literary contexts such as genre, and the contexts in
direct reference to the text, including some guotations. terminology. which texts are engaged with by different audiences.
Candidates: Candidates: Candidates:
1 have limited focus on the task, convey ideas with occasional may make generalised comments on writers’ show limited understanding of the relationships between
coherence and may sometimes use an appropriate register; use a use of language, form and structure, may texts and the contexts in which they were written, including,
1.3 simple approach to the task; show a basic understanding of some make basic reference to meanings and effects; | where relevant, those of period, location, social structures
marks key aspects of the text, with a little engagement; may support and may use some subject terminology but not and literary contexts such as genre, and the contexts in
justify their responses by some general reference to the text, always accurately. which texts are engaged with by different audiences.
perhaps including some guotations.
0 marks Nothing worthy of credit. Nothing worthy of credit. Nothing worthy of credit.

© WJEC CBAC Ltd.
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Read th

Sonnet

SECTION B (Poetry)

INDICATIVE CONTENT

e poem below, Sonnet 43, by Elizabeth Barrett Browning.

43 is a poem about love. How does Elizabeth Barrett Browning present

love in the poem? Remember to refer to the contexts of the poem in your

answer.

This qu

[15]

estion assesses AO1, AO2 and AO3.

Indicative content

Respon

ses may include:

AO1

An understanding of Barrett Browning’s presentation of her love as powerful
and all-encompassing

Discussion of the different aspects of love the poet describes

How this love has changed her positively and restored faith and love that
had seemed lost

The idea that this love will continue to grow, even perhaps after death

Comments on Barrett Browning’s use of positive language to present her

love, e.g. “Grace”, “Right”, “freely”, “purely”

The use of iambic pentameter and the sonnet form to frame the poet’s
feelings

The use of the rhetorical question in the first line to set up the poem

The use of anaphora / repetition to build rhythm and reflect her devotion e.g.
“l love thee”

The capitalisation to emphasise the important nature of key abstract nouns,
e.g. “Being”, “Grace”, “Right”, “Praise”

The use of contrasts to show the scope of her love e.g. “sun” / “candlelight”,
“smiles” / “tears”, “life” / “death”

AO3

The autobiographical nature of the poem, written to Robert Browning before
Elizabeth Barrett’'s elopement with him to Italy

How the transformative power of love is presented in relation to the literary
context of the Romantic tradition

The literary tradition of the sonnet as an established poetic form in English
Literature for the expression of strong feelings

The place of religious belief in 19" century English society

This is not a checklist. Please reward valid alternatives

© WJEC CBAC Ltd.
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SECTION B (POETRY)

GENERIC ASSESSMENT OBJECTIVES GRID

The following descriptions have been provided to indicate the way in which progression within the criteria is likely to occur. Each successive description assumes demonstration of achievements in

lower bands.

AO1, AO2 and AO3 are equally weighted in this question.

Total 25 marks

Band AO1l:1a+b, AO1:2 | AO2 | AO3
Comparison is critical, illuminating and sustained across AO1, AO2 and AO3. There will be a wide ranging discussion of the similarities and/or differences between the poems.
Candidates: Candidates: Candidates:
sustain focus on the task, including overview, convey ideas with analyse and appreciate writers’ use of show an assured understanding of the relationships
5 consistent coherence and use an appropriate register; use a language, form and structure, make assured between texts and the contexts in which they were written,
21-25 sensitive and evaluative approach to the task and analyse the texts reference to meanings and effects exploring including, where relevant, those of period, location, social
marks critically; show a perceptive understanding of the texts, engaging and evaluating the way meaning and ideas are | structures and literary contexts such as genre, and the
fully, perhaps with some originality in their personal response; their conveyed through language structure and contexts in which texts are engaged with by different
responses include pertinent, direct references from across the form; use precise subject terminology in an audiences.
texts, including quotations. appropriate context.
Comparison is focussed, coherent and sustained across AO1, AO2 and AO3. There will be a clear discussion of the similarities and/or differences between the poems.
4 Candidates: Candidates: Candidates:
sustain focus on the task, convey ideas with coherence and use an discuss and increasingly analyse writers’ use show a secure understanding of the relationships between
16-20 appropriate register; use a thoughtful approach to the task; show a of language, form and structure, make texts and the contexts in which they were written, including,
marks secure understanding of key aspects of the texts, with considerable thoughtful reference to the meanings and where relevant, those of period, location, social structures
engagement; support and justify their responses by well-chosen effects of stylistic features used by the writer; and literary contexts such as genre, and the contexts in
direct reference to the texts, including quotations. use apt subject terminology. which texts are engaged with by different audiences.
Comparison is focussed across AO1, AO2 and AO3 with some valid discussion of the similarities and/or differences between the poems.
3 Candidates: Candidates: Candidates:
focus on the task, convey ideas with general coherence and use a comment on and begin to analyse writers’ use | show an understanding of the relationships between texts
11-15 mostly appropriate register; use a straightforward approach to the of language, form and structure, make some and the contexts in which they were written, including,
marks task; show an understanding of key aspects of the texts, with reference to meanings and effects; use where relevant, those of period, location, social structures
engagement; support and justify their responses by appropriate relevant subject terminology. and literary contexts such as genre, and the contexts in
direct reference to the texts, including quotations. which texts are engaged with by different audiences.
Comparison is general with some discussion of the obvious similarities and/or differences between the poems.
2 Candidates: Candidates: Candidates:
have some focus on the task, convey ideas with some coherence recognise and make simple comments on show some understanding of the relationships between
6-10 and sometimes use an appropriate register; use a limited approach writers’ use of language, form and structure, texts and the contexts in which they were written, including,
marks to the task; show some understanding of key aspects of the texts, may make limited reference to meanings and where relevant, those of period, location, social structures
with some engagement; support and justify their responses by some | effects; may use some relevant subject and literary contexts such as genre, and the contexts in
direct reference to the texts, including some quotations. terminology. which texts are engaged with by different audiences.
Comparison is very limited. There may be a basic awareness of the obvious similarities and/or differences between the poems.
Candidates: Candidates: Candidates:
1 have limited focus on the task, convey ideas with occasional may make generalised comments on writers’ show limited understanding of the relationships between
1.5 coherence and may sometimes use an appropriate register; use a use of language, form and structure, may texts and the contexts in which they were written, including,
marks simple approach to the task; show a basic understanding of some make basic reference to meanings and effects; | where relevant, those of period, location, social structures
key aspects of the texts, with a little engagement; may support and may use some subject terminology but not and literary contexts such as genre, and the contexts in
justify their responses by some general reference to the texts, always accurately. which texts are engaged with by different audiences.
perhaps including some quotations.
0 marks Nothing worthy of credit Nothing worthy of credit Nothing worthy of credit

© WJEC CBAC Ltd.
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Choose one other poem from the anthology in which the poet also writes about love.

Compare the way the poet presents love in your chosen poem with the way
Elizabeth Barrett Browning presents love in Sonnet 43. [25]

In your answer to you should compare:

e the content and structure of the poems — what they are about and how they are
organised

e how the writers create effects, using appropriate terminology where relevant

e the contexts of the poems, and how these may have influenced ideas in them

Indicative content

For the second poem, candidates may choose any other appropriate poem from the
anthology that explores the presentation of love. For example, if candidates choose
Valentine, then responses may include:

AO1

How both poems deal with the theme of romantic love

An understanding of how Duffy is trying to show the darker side of love in Valentine
as well as its positive power, and how this compares with the view of love in Sonnet
43

The more tentative nature of Valentine’s expression of love (e.g. “possessive and
faithful... for as long as we are”, “if you like”) and how this contrasts with the
completely committed, all-encompassing love presented in Sonnet 43

The ambiguous, threatening ending to Valentine and how this compares to the more
positive, hopeful ending to Sonnet 43, with both alluding to the idea of mortality

AO2

How Duffy uses language to achieve specific effects and how this compares to
Barrett Browning’s use of language in Sonnet 43

The use of free verse, albeit with some structural pattern, in Valentine compared
with Barrett Browning’s use of the more traditional sonnet form in Sonnet 43

The similar use of repeated personal pronouns “1” and “you” in both poems to build
rhythm and create intimacy

How Duffy makes use of concrete images compared to the more abstract Sonnet 43

Duffy’s use of internal rhyme, alliteration, assonance and repetition, and how this
compares with Sonnet 43

An understanding of the contexts of Valentine and the contexts of Sonnet 43

Comments on differing contexts such as Valentine’s late 20th century
presentation of romantic love compared to the 19th century poem Sonnet 43

Awareness of the use of free verse and less traditional forms by 20th / 21st century
writers

A comparison of the contextual factors affecting Valentine and Sonnet 43, e.g. the
place of religious belief and marriage in society

This is not a checklist. Please reward valid alternatives.

Edugas GCSE English Literature Component 1 — MS Summer 2017
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Eduqas

Sticky Note

Identifies a key technique and its effect.



Eduqas

Sticky Note

Shows some basic awareness of sonnet form.



Eduqas

Sticky Note

Valid textual support.



Eduqas

Sticky Note

Offers some biographical context, but this isn't related to detail from the poem. To which lines could this contextual information be linked?



Eduqas

Sticky Note

Identifies another technique, but comment lacks more specific development



Eduqas

Sticky Note

A rather brief and undeveloped response. The candidate shows some understanding, begins to look at the writer's use of language and offers a couple of limited contextual comments.
5 marks.
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Eduqas

Sticky Note

A sensible selection of poem to compare with "Sonnet 43".



Eduqas

Sticky Note

 The candidate grasps a key idea.





# hos Jayers Jdusc  Like @an  pnion.
How{z

=i ver N Sonnet 43 Clizowetn
Rowrrexs  Reownin Poryvays love &S
her b Cuitdeod s feuirhendd P cbp bl i,

@@ brractih  aund w_lﬁrlw ;

Sonnet L3 and Vaencne how M the
Same  theme love but i+ 13
presensed I ol cliffeent way -
V&_l«emtme. S Short  LreS Ut \ods

¢ Stanzas 4 TS (oud Vefer Fo an
®Hion Gl becadsé cyn ontan oS lgts
Of_ layers. Sonnet+ G s A Stanza “‘l
nes.,

=



Eduqas

Sticky Note

There is no explanation or comment on these selections.



Eduqas

Sticky Note

The candidate attempts a structural point. The tentative expression helps here, but the point isn't a particularly convincing one. How else could the structure of "Valentine" contribute to its presentation of love?



Eduqas

Sticky Note

This is a frustratingly brief response. It grasps an idea or two and attempts some comparison, but doesn't really get going. The candidate doesn't offer any explicit comments on contexts.
7 marks.
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Eduqas

Sticky Note

This is a valid inference.



Eduqas

Sticky Note

The response is clearly focused on the question.



Eduqas

Sticky Note

The candidate identifies a key technique and discusses its effect.



Eduqas

Sticky Note

Several selections are made here, but the comment is rather generalised. Taking each one in turn and offering more specific comments would have been a better approach at this point.
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Eduqas

Sticky Note

Again, the candidate identifies a technique and makes a valid suggestion here.



Eduqas

Sticky Note

Focus on the question is maintained.



Eduqas

Sticky Note

This is a neat point on the poet's use of punctuation.



Eduqas

Sticky Note

The candidate selects and highlights with a clear focus on the question, gaining reasonably good credit for AO1 and AO2. However, coverage of AO3 is implicit at best, which limits the overall mark. What contextual comments could have been included to improve the response?
7 marks.
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Eduqas

Sticky Note

The candidate begins by contrasting the poems' structures, offering some straightforward comment.





A T beg g oF Jotusr 45 (¢ sy
How ao  lae thee?” Ler we @nt T wley '
ﬂwf ﬂcgg@ﬂ"f Tio v 7TUeC (eewe () veny clrbme cpof
e 01 a Wr 6 ¢ a1 e ka) 1o Cant +i
wiy 1. Th CHlvarts @ (faltanie wnidn steotd act
ay Wiy xgy , Ay & Aed R G @ vrhA haet "
Tht) v wry  clagheont s fene m fat fue @
Asagt (1 A0l owycmn  fuosr U (e gfdy (A 'F
g & e e o ctecw” Tho 0
fwiw ewcphonia By e aude, ‘[ gie gyt
an " Nex auy does ) sty e
= e dineny , (F oddv uggedt et fiao
e e o mee o ox ondd e o dy gy
oL W Qo ee (e 0 Hraun

e e beglincry o Fnnor <3 o
ﬂd’ﬂigw Hee ,(ﬂ!/.:u:e “f (e fuce'' ¢ Agpregefec/
veny, veqy froqruntiy . THO fugGesrs fueet rece
dpeolly WEtI Lomplng v ieco FHOY (e ek
LU oo ey Ul ael Gk o Lu Uiy
e fuck fmar 1ne lewe v Gy .
The Utts M Jywe weys €6 CValenpre g 748 Les £o
ot (e ﬁ(,ez,/,o o {?féw G ovie et rr
ath  epecteed Wakghtas - Fuwevsr; dosare T (iaa
[ dewt lurde f [as ol oraets Agro g .
m hlenne, | tea FY repeatoy (o hotp T
i &) G “in" ARl it onet To g Hetp ek py
Mo felon . Ay, Wgas wr Johmer <3 #w
wacti ke e T e kdapn, | TRIK & o) Valeanio
Mo e 1) PO1ntboof 7 JUOKE (HEL W@*’@
fiare @1 The  dtrn Remed nang PR s
me (e A oancte gy



Eduqas

Sticky Note

Identifies a key difference in the presentation of love in the poems, with some valid support.



Eduqas

Sticky Note

Develops the contrast here, again with some appropriate support.



Eduqas

Sticky Note

Identifies a technique used in both poems.



Eduqas

Sticky Note

The comparison is developed here, with some probing of sub-text.
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Eduqas

Sticky Note

This is a paraphrase rather than an accurate quotation, but the link is a valid one.



Eduqas

Sticky Note

The candidate sees another link and finds some reasonable support.



Eduqas

Sticky Note

There is strong focus in this response, both on the key word "love" and on comparison between the poems. The candidate makes some sound inferences with apt support. Unfortunately, as with the response to 7.1, comment on the poems' contexts is limited, again affecting the overall mark. How could context have been incorporated into the discussion?
12 marks.
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Eduqas

Sticky Note

Begins with some overview.



Eduqas

Sticky Note

Links contextual detail to the use of a key technique.



Eduqas

Sticky Note

Identifies a structural technique, exploring its effect and connecting it to the poem's imagery.
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Eduqas

Sticky Note

Perceptive discussion of the effects of imagery.



Eduqas

Sticky Note

Makes a subtle link to literary context.



Eduqas

Sticky Note

Integrates content and context with assurance and pertinent references.



Eduqas

Sticky Note

Close analysis of language choice and its effects.
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Eduqas

Sticky Note

Appreciates the shift in tone, again linking language choice to contextual detail.



Eduqas

Sticky Note

This is a sensitive, assured analysis. Contextual detail is integrated into exploration of the poem's language.
15 marks.



Eduqas

Sticky Note

Makes an appropriate choice of poem, with an overview of key points of comparison.



Eduqas

Sticky Note

Offers confident comparison of language choice, linking to pertinent contextual detail.
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Eduqas

Sticky Note

Makes well-chosen selections to support comparison.



Eduqas

Sticky Note

Subtle, evaluative comments on Byron's use of imagery.
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Eduqas

Sticky Note

The candidate probes and contrasts the poems' structures confidently here.



Eduqas

Sticky Note

Finds a subtle point of comparison with pertinent selections to illustrate.



Eduqas

Sticky Note

The candidate sustains a sophisticated comparison, with close analysis of language, structure and form. Contextual details are carefully integrated throughout.
25 marks.
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SECTION B (Poetry)

The poems you have studied are:

The Manhunt by Simon Armitage

Sonnet 43 by Elizabeth Barrett Browning
London by William Blake

The Soldier by Rupert Brooke

She Walks in Beauty by Lord Byron
Living Space by Imtiaz Dharker

As Imperceptibly as Grief by Emily Dickinson
Cozy Apologia by Rita Dove

Valentine by Carol Ann Duffy

A Wife in London by Thomas Hardy
Death of a Naturalist by Seamus Heaney
Hawk Roosting by Ted Hughes

To Autumn by John Keats

Afternoons by Philip Larkin

Duice et Decorum Est by Wilfred Owen
Ozymandias by Percy Bysshe Shelley
Mametz Wood by Owen Sheers

Excerpt from The Prelude by William Wordsworth

© WJEC CBAC Ltd. (C720U10-1)-001
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Answer both n and n :

You are advised to spend about 20 minutes on n , and about 40 minutes on n .

| 7 | 1| Read the poem below, Sonnet 43, by Elizabeth Barrett Browning.

(712

Sonnet 43 is a poem about love. How does Elizabeth Barrett Browning present love in
the poem? Remember to refer to the contexts of the poem in your answer. [15]

Choose one other poem from the anthology in which the poet also writes about love.

Compare the way the poet presents love in your chosen poem with the way Elizabeth
Barrett Browning presents love in Sonnet 43. [25]

In your answer to n you should compare:

» the content and structure of the poems — what they are about and how they are
organised

* how the writers create effects, using appropriate terminology where relevant

» the contexts of the poems, and how these may have influenced the ideas in them

Sonnet 43

How do | love thee? Let me count the ways.
I love thee to the depth and breadth and height
My soul can reach, when feeling out of sight
For the ends of Being and ideal Grace.
I love thee to the level of every day’s
Most quiet need, by sun and candlelight.
I love thee freely, as men strive for Right;
I love thee purely, as they turn from Praise.
| love thee with the passion put to use
In my old griefs, and with my childhood’s faith.
| love thee with a love | seemed to lose
With my lost saints — | love thee with the breath,
Smiles, tears, of all my life! — and, if God choose,
| shall but love thee better after death.

ELIZABETH BARRETT BROWNING

END OF PAPER

© WJEC CBAC Ltd. (C720U10-1)-001
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Essay questions

The following descriptions have been provided to indicate the way in which progression within the criteria is
likely to occur. Each successive description assumes demonstration of achievements in lower bands.

AO1 and AO2 are equally weighted in these questions.

This assessment also includes 5 marks for accuracy in spelling, punctuation and the use of vocabulary and
sentence structures (AO4). There is a separate assessment grid for AO4.

Total marks 20+5

Band AOl:la+b, AO1:2 AO2
Candidates: Candidates:
sustain focus on the task, including overview, analyse and appreciate writers’ use of language,
convey ideas with consistent coherence and form and structure; make assured reference to
5 use an appropriate register; use a sensitive meanings and effects exploring and evaluating
and evaluative approach to the task and the way meaning and ideas are conveyed
17-20 analyse thg text critically; show a perceptive throqgh Ianguage stfucture gnd form; use
marks understanding of the text, engaging fully, precise subject terminology in an appropriate
perhaps with some originality in their personal context.
response; their responses include pertinent,
direct references from across the text,
including quotations.
Candidates: Candidates:
sustain focus on the task, convey ideas with discuss and increasingly analyse writers’ use of
4 considerable coherence and use an language, form and structure; make thoughtful
appropriate register; use a thoughtful approach | reference to the meanings and effects of stylistic
13-16 to the task; show a secure understanding of features used by the writer; use apt subject
marks key aspects of the text, Wlt_h cc_)nS|de_rabIe terminology.
engagement; support and justify their
responses by well-chosen direct reference to
the text, including quotations
Candidates: Candidates:
focus on the task, convey ideas with general comment on and begin to analyse writers’ use of
3 coherence and use a mostly appropriate language, form and structure; make some
register; use a straightforward approach to the reference to meanings and effects; use relevant
9-12 task; show an understanding of key aspects of | subject terminology.
marks the text, with engagement; support and justify
their responses by appropriate direct reference
to the text, including quotations.
Candidates: Candidates:
have some focus on the task, convey ideas recognise and make simple comments on writers’
> with some coherence and sometimes use an use of language, form and structure; may make
appropriate register; use a limited approach to limited reference to meanings and effects; may
5-8 marks the task; show some understanding of key use some relevant subject terminology.
aspects of the text, with some engagement;
support and justify their responses by some
direct reference to the text, including some
guotations.
Candidates: Candidates:
have limited focus on the task, convey ideas may make generalised comments on writers’ use
with occasional coherence and may of language, form and structure; may make basic
1 sometimes use an appropriate register; use a reference to meanings and effects; may use
simple approach to the task; show a basic some subject terminology but not always
1.4 understanding of some key aspects of the text, | accurately.
-4 marks . .
with a little engagement; may support and
justify their responses by some general
reference to the text, perhaps including some
guotations.
0 marks Nothing worthy of credit. Nothing worthy of credit.
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Write about Juliet and how she is presented at different points in the play. [20+5]

*5 of this question’s marks are allocated for accuracy in spelling, punctuation and the use
of vocabulary and sentence structures.

This question assesses AO1, AO2 and AO4 (5 additional marks).

Indicative content

Responses may include:

AO1
e An overview of Juliet's character and behaviour in the play

e An appreciation of her age, status and responsibilities as the only child of a
nobleman in a male-dominated society

e Comments on Juliet’s relationship with her parents and the proposed arranged
marriage to Paris

e How the feud between the Capulets and Montagues makes Romeo her enemy,
further complicated by the death of Tybalt

e Her responses to Romeo’s behaviour, e.g. in the balcony scene and after the
killing of Tybalt

e The difficult choices Juliet is faced with after Romeo's banishment, and her
increasing isolation, culminating in her suicide

AO2
o Comments on Shakespeare’s use of language in the presentation of Juliet

e The language and register used in Juliet's conversations with her parents
throughout the play (e.g. the respectful way she addresses Lady Capulet in Act
1 Scene 3, or her desperate pleading in Act 3 Scene 5) and how this reflects
their relationship

e The language and imagery showing (and disguising) Juliet’s feelings in
conversations with the Nurse and Lady Capulet after Romeo kills Tybalt

e Comments on her soliloquy in Act 4 Scene 3 and its effect on an audience

e The language of her relationship with Romeo and her decisive response to his
death

This is not a checklist. Please reward valid alternatives.

AO4

Level Performance Descriptors

High Performance In the context of the Level of Demand of the question, Learners spell
and punctuate with consistent accuracy, and consistently use

4-5 marks vocabulary and sentence structures to achieve effective control of
meaning.

Intermediate Performance In the context of the Level of Demand of the question, Learners

2.3 marks spell and punctuate with considerable accuracy, and use a

considerable range of vocabulary and sentence structures to
achieve general control of meaning.

Threshold Performance In the context of the Level of Demand of the question, Learners
spell and punctuate with reasonable accuracy, and use a
reasonable range of vocabulary and sentence structures; any errors
do not hinder meaning in the response.

1 mark

0 marks Candidates do not reach the threshold performance outlined in the

performance descriptor above.

© WJEC CBAC Ltd.
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Eduqas

Sticky Note

Begins with some focus, but comments are quite generalised and unsupported.



Eduqas

Sticky Note

Reference to a specific event.



Eduqas

Sticky Note

Relying on a film version here.



Eduqas

Sticky Note

Basic narrative summary, showing some knowledge.



Eduqas

Sticky Note

Makes a couple of relevant points, but without specific reference.



Eduqas

Sticky Note

The candidate shows some knowledge of character and events with a limited approach to the task. More specific reference to the text would have improved the AO1 mark and brought AO2 into play.
7 marks (5+2).
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Eduqas

Sticky Note

Why might this be a good place to start?



Eduqas

Sticky Note

Makes a reasonable inference.



Eduqas

Sticky Note

Selects detail and infers.
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Eduqas

Sticky Note

Perhaps - the candidate is keen to interpret textual detail.



Eduqas

Sticky Note

Continuing to select and interpret detail with focus, although not always entirely convincingly.



Eduqas

Sticky Note

A slight drift away from focus of the question here.



Eduqas

Sticky Note

Offers some analysis of language.
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Eduqas

Sticky Note

Focus is maintained, with relevant detail selected to support discussion; the candidate begins to analyse language choice.
15 marks (12+3).













Eduqas

Sticky Note

Appreciates how structural technique contributes to presentation of character.








Eduqas

Sticky Note

Careful analysis of textual detail.



Eduqas

Sticky Note

Takes an evaluative approach to character.



Eduqas

Sticky Note

Paying close attention to effects of language choice.



Eduqas

Sticky Note

Thoughtful interpretation of writer's use of form.



Eduqas

Sticky Note

Makes a subtle point, with close attention to detail and nicely tentative expression.
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Eduqas

Sticky Note

Appreciates development of character.



Eduqas

Sticky Note

Thoughtful discussion, handling detail with assurance.



Eduqas

Sticky Note

Comparing textual detail with confidence.








Eduqas

Sticky Note

Tracking character carefully across text.



Eduqas

Sticky Note

Appreciation of structural device, although scene number isn't quite accurate.



Eduqas

Sticky Note

Makes sophisticated connections across the whole text.



Eduqas

Sticky Note

The candidate sustains a focused, evaluative response, incorporating pertinent, direct references from across the text and exploring how meaning is conveyed through language, structure and form.
24 marks (19+5).










*EIZl Write about Juliet and how she is presented at different points in the play. [25]

*5 of this question’s marks are allocated for accuracy in spelling, punctuation and the
use of vocabulary and sentence structures.
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SECTION A (SHAKESPEARE)

GENERIC ASSESSMENT OBJECTIVES GRIDS

Extract questions

The following descriptions have been provided to indicate the way in which progression within the criteria is likely
to occur. Each successive description assumes demonstration of achievements in lower bands.

AO1 and AO2 are equally weighted in these questions.

Total 15 marks

Band AO1:1a+b, AO1:2 AO2
Candidates: Candidates:
sustain focus on the task, including overview, analyse and appreciate writers’ use of language,
convey ideas with consistent coherence and form and structure; make assured reference to
5 use an appropriate register; use a sensitive meanings and effects exploring and evaluating
and evaluative approach to the task and the way meaning and ideas are conveyed
13-15 analyse the text critically; show a perceptive through language structure and form; use
marks understan(_:llng of the text, engaging fully, precise subject terminology in an appropriate
perhaps with some originality in their personal context.
response; their responses include pertinent,
direct references from across the text,
including quotations.
Candidates: Candidates:
sustain focus on the task, convey ideas with discuss and increasingly analyse writers’ use of
4 coherence and use an appropriate register; language, form and structure; make thoughtful
use a thoughtful approach to the task; show a | reference to the meanings and effects of stylistic
10-12 secure understanding of key aspects of the features used by the writer; use apt subject
text, with considerable engagement; support terminology.
marks . s
and justify their responses by well-chosen
direct reference to the text, including
guotations.
Candidates: Candidates:
focus on the task, convey ideas with general comment on and begin to analyse writers’ use of
3 coherence and use a mostly appropriate language, form and structure; make some
register; use a straightforward approach to the | reference to meanings and effects; use relevant
7.9m task; show an understanding of key aspects of | subject terminology.
-9 marks ) L
the text, with engagement; support and justify
their responses by appropriate direct reference
to the text, including quotations.
Candidates: Candidates:
have some focus on the task, convey ideas recognise and make simple comments on writers’
with some coherence and sometimes use an use of language, form and structure; may make
2 appropriate register; use a limited approach to limited reference to meanings and effects; may
the task; show some understanding of key use some relevant subject terminology.
4-6 marks | aspects of the text, with some engagement;
support and justify their responses by some
direct reference to the text, including some
guotations.
Candidates: Candidates:
have limited focus on the task, convey ideas may make generalised comments on writers’ use
with occasional coherence and may of language, form and structure; may make basic
1 sometimes use an appropriate register; use a reference to meanings and effects; may use
simple approach to the task; show a basic some subject terminology but not always
1-3m understanding of some key aspects of the text, | accurately.
-3 marks . .
with a little engagement; may support and
justify their responses by some general
reference to the text, perhaps including some
guotations.
0 marks Nothing worthy of credit. Nothing worthy of credit.

© WJEC CBAC Ltd.






Macbeth

Read the extract on the opposite page. Then answer the following question.

Look at how the characters speak and behave here. How do you think an
audience might respond to this part of the play? Refer closely to details from
the extract to support your answer. [15]

This question assesses AO1 and AO2.

Indicative content

Responses may include:

AO1

How the characters’ speech and behaviour might affect an audience

An appreciation of the terrible news Macduff is given and the impact this
would have on an audience

Comments on the feelings that Macduff expresses, e.g. grief, anger, guilt
Comments on how Malcolm encourages Macduff to react to the murders

An audience’s sympathy with Macduff and anger at Macbeth

Comments on Shakespeare’s use of language in the extract

Macduff's use of questions and exclamations, and how they help reveal
his feelings to an audience

Comments on the imagery of violence and innocence

Comments on Shakespeare’s use of verse in the extract

This is not a checklist. Please reward valid alternatives.

© WJEC CBAC Ltd.
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Eduqas

Sticky Note

Response begins with clear focus on the question.




Eduqas

Sticky Note

Makes a selection and a valid comment.



Eduqas

Sticky Note

Shows some understanding of Malcolm's viewpoint.



Eduqas

Sticky Note

The candidate makes two or three selections with comments that show some understanding, although there is very little attention to Macduff. More discussion of the language used and focus on audience response would have pushed this into Band 3.
5 marks.
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Eduqas

Sticky Note

The response begins with some sound analysis of language choice.



Eduqas

Sticky Note

Clear focus on the question.



Eduqas

Sticky Note

Selects and comments, maintaining a clear focus on the question.



Eduqas

Sticky Note

Some probing of language choice.
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Eduqas

Sticky Note

The candidate continues to look at language choice, sensibly linking this to  the audience's response.



Eduqas

Sticky Note

Quite a thoughtful comment is made while summing up. What textual reference could be used to support this point?



Eduqas

Sticky Note

The candidate responds with clear focus, showing sound understanding and managing some analysis of Shakespeare's use of language.
9 marks.
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Eduqas

Sticky Note

Places extract and begins with purpose.



Eduqas

Sticky Note

Effective analysis of language choice.



Eduqas

Sticky Note

Makes a perceptive comment here.



Eduqas

Sticky Note

Tracking the extract closely and concisely.



Eduqas

Sticky Note

The candidate is sensitive to Malcolm's actions and motivation here. 



Eduqas

Sticky Note

Thoughtful appreciation of language choice.
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Eduqas

Sticky Note

Sensitive analysis of Malcolm and Macduff's discussion.



Eduqas

Sticky Note

The candidate tracks through the extract concisely and perceptively, offering an assured commentary.
15 marks.










Macbeth

Answer both |ZII| and EIZl .

You are advised to spend about 20 minutes on EIIl and about 40 minutes on EIZl .

EIIl Read the extract on the opposite page. Then answer the following question.

Look at how the characters speak and behave here. How do you think an audience
might respond to this part of the play? Refer closely to details from the extract to support
your answer. [15]





Ross Your castle is surprised; your wife and babes
Savagely slaughtered. To relate the manner,
Were on the quarry of these murdered deer
To add the death of you.

MaLcoLm Merciful heaven!
What! man; ne’er pull your hat upon your brows,
Give sorrow words; the grief that does not speak
Whispers the o'er-fraught heart, and bids it break.

MACDUFF My children too?

Ross Wife, children, servants, all
That could be found.

MACDUFF And | must be from thence!
My wife killed too!

Ross | have said.

MaLcoLm Be comforted.
Let’s make us medicines of our great revenge,
To cure this deadly grief.

MACDUFF He has no children. All my pretty ones?

Did you say all? O hell-kite! All?
What, all my pretty chickens and their dam
At one fell swoop?

MaLcoLm Dispute it like a man.

MACDUFF | shall do so;
But | must also feel it as a man:
I cannot but remember such things were
That were most precious to me. Did heaven look on,
And would not take their part? Sinful Macduff,
They were all struck for thee. Naught that | am,
Not for their own demerits, but for mine,
Fell slaughter on their souls. Heaven rest them now.

MaLcoLm Be this the whetstone of your sword, let grief
Convert to anger; blunt not the heart, enrage it.
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Essay questions

The following descriptions have been provided to indicate the way in which progression within the criteria is
likely to occur. Each successive description assumes demonstration of achievements in lower bands.

AO1 and AO2 are equally weighted in these questions.

This assessment also includes 5 marks for accuracy in spelling, punctuation and the use of vocabulary and
sentence structures (AO4). There is a separate assessment grid for AO4.

Total marks 20+5

Band AOl:la+b, AO1:2 AO2
Candidates: Candidates:
sustain focus on the task, including overview, analyse and appreciate writers’ use of language,
convey ideas with consistent coherence and form and structure; make assured reference to
5 use an appropriate register; use a sensitive meanings and effects exploring and evaluating
and evaluative approach to the task and the way meaning and ideas are conveyed
17-20 analyse thg text critically; show a perceptive throqgh Ianguage stfucture gnd form; use
marks understanding of the text, engaging fully, precise subject terminology in an appropriate
perhaps with some originality in their personal context.
response; their responses include pertinent,
direct references from across the text,
including quotations.
Candidates: Candidates:
sustain focus on the task, convey ideas with discuss and increasingly analyse writers’ use of
4 considerable coherence and use an language, form and structure; make thoughtful
appropriate register; use a thoughtful approach | reference to the meanings and effects of stylistic
13-16 to the task; show a secure understanding of features used by the writer; use apt subject
marks key aspects of the text, Wlt_h cc_)nS|de_rabIe terminology.
engagement; support and justify their
responses by well-chosen direct reference to
the text, including quotations
Candidates: Candidates:
focus on the task, convey ideas with general comment on and begin to analyse writers’ use of
3 coherence and use a mostly appropriate language, form and structure; make some
register; use a straightforward approach to the reference to meanings and effects; use relevant
9-12 task; show an understanding of key aspects of | subject terminology.
marks the text, with engagement; support and justify
their responses by appropriate direct reference
to the text, including quotations.
Candidates: Candidates:
have some focus on the task, convey ideas recognise and make simple comments on writers’
> with some coherence and sometimes use an use of language, form and structure; may make
appropriate register; use a limited approach to limited reference to meanings and effects; may
5-8 marks the task; show some understanding of key use some relevant subject terminology.
aspects of the text, with some engagement;
support and justify their responses by some
direct reference to the text, including some
guotations.
Candidates: Candidates:
have limited focus on the task, convey ideas may make generalised comments on writers’ use
with occasional coherence and may of language, form and structure; may make basic
1 sometimes use an appropriate register; use a reference to meanings and effects; may use
simple approach to the task; show a basic some subject terminology but not always
1.4 understanding of some key aspects of the text, | accurately.
-4 marks . .
with a little engagement; may support and
justify their responses by some general
reference to the text, perhaps including some
guotations.
0 marks Nothing worthy of credit. Nothing worthy of credit.

© WJEC CBAC Ltd.






Write about the relationship between Macbeth and Lady Macbeth and how it is

presented at different points in the play. [20+5]

*5 of this question’s marks are allocated for accuracy in spelling, punctuation and the use
of vocabulary and sentence structures.

This question assesses AO1, AO2 and AO4 (5 additional marks).

Indicative content

Responses may include:

AO1
e An overview of Macbeth and Lady Macbeth’s changing relationship

e Their close relationship at the start of the play and Lady Macbeth’s ambition for
her husband

e Their roles in the murder of King Duncan
e The growing distance between them after Macbeth becomes king
e Their behaviour at the banquet in Act 3 Scene 4

o Lady Macbeth’s mental disintegration leading to her death, and Macbeth’s
reaction to it

o Comments on Shakespeare’s use of language in the presentation of their
relationship

e Lady Macbeth’s use of persuasive and forceful language when influencing
Macbeth’s actions in Act 1 Scenes 5 and 7

e Macbeth’s changing language towards Lady Macbeth, e.g. from “dearest
partner of greatness”, to “be innocent of the knowledge dearest chuck” to his
detached, numb reaction to her death

e Comments on their increasing use of images of blood and darkness

e Lady Macbeth’s guilt and despair shown through her fragmented language and
sentence structure when sleepwalking in Act 5 Scene 1

e An appreciation of structure through the identification of key moments and
turning points in their relationship

This is not a checklist. Please reward valid alternatives.

AO4

Level Performance Descriptors

High Performance In the context of the Level of Demand of the question, Learners spell
and punctuate with consistent accuracy, and consistently use

4-5marks vocabulary and sentence structures to achieve effective control of
meaning.

Intermediate Performance In the context of the Level of Demand of the question, Learners

2-3 marks spell and punctuate with considerable accuracy, and use a

considerable range of vocabulary and sentence structures to
achieve general control of meaning.

Threshold Performance In the context of the Level of Demand of the question, Learners
spell and punctuate with reasonable accuracy, and use a
reasonable range of vocabulary and sentence structures; any errors
do not hinder meaning in the response.

1 mark

0 marks Candidates do not reach the threshold performance outlined in the
performance descriptor above.

© WJEC CBAC Ltd.
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Eduqas

Sticky Note

The candidate begins with focus and identifies a key event. What textual references could be used in support?



Eduqas

Sticky Note

Refers to a relevant event, offering a little detail, but again lacks a quotation.



Eduqas

Sticky Note

Focus is maintained, but discussion lacks development and detail.
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Eduqas

Sticky Note

The candidate focuses on the question and manages simple tracking of the relationship. Some important events are described, but AO2 comment is limited and the response lacks the development of further detail and specific reference.
9 marks (6+3)
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Eduqas

Sticky Note

Makes a valid reference, if not quite accurately expressed.



Eduqas

Sticky Note

Contrasts relationship at start and end of play.
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Eduqas

Sticky Note

Selects and highlights with focus.



Eduqas

Sticky Note

Making relevant selections in support of discussion.



Eduqas

Sticky Note

Straightforward tracking of changes in the dynamic of their relationship.
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Eduqas

Sticky Note

Identifies a turning point.



Eduqas

Sticky Note

Makes a decent point - what reference would support it?



Eduqas

Sticky Note

Tries some probing of the writer's intention.
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Eduqas

Sticky Note

The candidate tracks the relationship across the text, making straightforward points, mostly with apt textual support.
14 marks (11+3).
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Eduqas

Sticky Note

Offers some overview and identifies a key turning point.



Eduqas

Sticky Note

Pays close attention to language choice.



Eduqas

Sticky Note

Making thoughtful inferences.



Eduqas

Sticky Note

Good use of tentative language here, interpreting significance of Lady Macbeth's actions.
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Eduqas

Sticky Note

Embedding quotations into discussion with assurance.



Eduqas

Sticky Note

Maintaining a clear focus.



Eduqas

Sticky Note

Tentative probing of detail.



Eduqas

Sticky Note

Makes focused inferences from textual detail.
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Eduqas

Sticky Note

Tracking relationship closely.



Eduqas

Sticky Note

Thoughtful use of detail to support argument.
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Eduqas

Sticky Note

Offers evaluative comments on characters and relationship.



Eduqas

Sticky Note

Looks at alternative interpretations.
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Eduqas

Sticky Note

The candidate sustains an extremely detailed and evaluative discussion of the relationship, incorporating pertinent textual detail.
24 marks (19+5).










* |Z|Z| Write about the relationship between Macbeth and Lady Macbeth and how it is presented
at different points in the play. [25]

*5 of this question’s marks are allocated for accuracy in spelling, punctuation and the
use of vocabulary and sentence structures.
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SECTION A (SHAKESPEARE)

GENERIC ASSESSMENT OBJECTIVES GRIDS

Extract questions

The following descriptions have been provided to indicate the way in which progression within the criteria is likely
to occur. Each successive description assumes demonstration of achievements in lower bands.

AO1 and AO2 are equally weighted in these questions.

Total 15 marks

Band AO1:1a+b, AO1:2 AO2
Candidates: Candidates:
sustain focus on the task, including overview, analyse and appreciate writers’ use of language,
convey ideas with consistent coherence and form and structure; make assured reference to
5 use an appropriate register; use a sensitive meanings and effects exploring and evaluating
and evaluative approach to the task and the way meaning and ideas are conveyed
13-15 analyse the text critically; show a perceptive through language structure and form; use
marks understan(_:llng of the text, engaging fully, precise subject terminology in an appropriate
perhaps with some originality in their personal context.
response; their responses include pertinent,
direct references from across the text,
including quotations.
Candidates: Candidates:
sustain focus on the task, convey ideas with discuss and increasingly analyse writers’ use of
4 coherence and use an appropriate register; language, form and structure; make thoughtful
use a thoughtful approach to the task; show a | reference to the meanings and effects of stylistic
10-12 secure understanding of key aspects of the features used by the writer; use apt subject
text, with considerable engagement; support terminology.
marks . s
and justify their responses by well-chosen
direct reference to the text, including
guotations.
Candidates: Candidates:
focus on the task, convey ideas with general comment on and begin to analyse writers’ use of
3 coherence and use a mostly appropriate language, form and structure; make some
register; use a straightforward approach to the | reference to meanings and effects; use relevant
7.9m task; show an understanding of key aspects of | subject terminology.
-9 marks ) L
the text, with engagement; support and justify
their responses by appropriate direct reference
to the text, including quotations.
Candidates: Candidates:
have some focus on the task, convey ideas recognise and make simple comments on writers’
with some coherence and sometimes use an use of language, form and structure; may make
2 appropriate register; use a limited approach to limited reference to meanings and effects; may
the task; show some understanding of key use some relevant subject terminology.
4-6 marks | aspects of the text, with some engagement;
support and justify their responses by some
direct reference to the text, including some
guotations.
Candidates: Candidates:
have limited focus on the task, convey ideas may make generalised comments on writers’ use
with occasional coherence and may of language, form and structure; may make basic
1 sometimes use an appropriate register; use a reference to meanings and effects; may use
simple approach to the task; show a basic some subject terminology but not always
1-3m understanding of some key aspects of the text, | accurately.
-3 marks . .
with a little engagement; may support and
justify their responses by some general
reference to the text, perhaps including some
guotations.
0 marks Nothing worthy of credit. Nothing worthy of credit.

© WJEC CBAC Ltd.






Othello
Read the extract on the opposite page. Then answer the following question.

How does Shakespeare create mood and atmosphere for an audience here?
Refer closely to details from the extract to support your answer. [15]

This question assesses AO1 and AO2.

Indicative content

Responses may include:

AO1
o An appreciation of the tension created by Othello’s mounting anger

e The contrast in mood between Othello and Desdemona
e lago’s subtle manipulation of the situation
e Lodovico’s shock at the change in Othello

e The dramatic impact of Othello’s violence towards Desdemona

o Comments on Shakespeare’s use of language in the extract

¢ Comments on the contrast between the polite, formal discussion
between Lodovico, Desdemona and lago, and Othello’s sharp questions,
curses and exclamations

¢ Comments on the imagery of hell used by Othello, and how this
suggests his mental state

e An awareness of structure, such as the dramatic irony of Desdemona’s
concern for Cassio unwittingly fuelling Othello’s anger and jealousy

e Comments on Shakespeare’s use of verse in the extract

This is not a checklist. Please reward valid alternatives.

© WJEC CBAC Ltd.
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SECTION A (SHAKESPEARE)

GENERIC ASSESSMENT OBJECTIVES GRIDS

Extract questions

The following descriptions have been provided to indicate the way in which progression within the criteria is likely
to occur. Each successive description assumes demonstration of achievements in lower bands.

AO1 and AO2 are equally weighted in these questions.

Total 15 marks

Band AO1:1a+b, AO1:2 AO2
Candidates: Candidates:
sustain focus on the task, including overview, analyse and appreciate writers’ use of language,
convey ideas with consistent coherence and form and structure; make assured reference to
5 use an appropriate register; use a sensitive meanings and effects exploring and evaluating
and evaluative approach to the task and the way meaning and ideas are conveyed
13-15 analyse the text critically; show a perceptive through language structure and form; use
marks understan(_:llng of the text, engaging fully, precise subject terminology in an appropriate
perhaps with some originality in their personal context.
response; their responses include pertinent,
direct references from across the text,
including quotations.
Candidates: Candidates:
sustain focus on the task, convey ideas with discuss and increasingly analyse writers’ use of
4 coherence and use an appropriate register; language, form and structure; make thoughtful
use a thoughtful approach to the task; show a | reference to the meanings and effects of stylistic
10-12 secure understanding of key aspects of the features used by the writer; use apt subject
text, with considerable engagement; support terminology.
marks . s
and justify their responses by well-chosen
direct reference to the text, including
guotations.
Candidates: Candidates:
focus on the task, convey ideas with general comment on and begin to analyse writers’ use of
3 coherence and use a mostly appropriate language, form and structure; make some
register; use a straightforward approach to the | reference to meanings and effects; use relevant
7.9m task; show an understanding of key aspects of | subject terminology.
-9 marks ) L
the text, with engagement; support and justify
their responses by appropriate direct reference
to the text, including quotations.
Candidates: Candidates:
have some focus on the task, convey ideas recognise and make simple comments on writers’
with some coherence and sometimes use an use of language, form and structure; may make
2 appropriate register; use a limited approach to limited reference to meanings and effects; may
the task; show some understanding of key use some relevant subject terminology.
4-6 marks | aspects of the text, with some engagement;
support and justify their responses by some
direct reference to the text, including some
guotations.
Candidates: Candidates:
have limited focus on the task, convey ideas may make generalised comments on writers’ use
with occasional coherence and may of language, form and structure; may make basic
1 sometimes use an appropriate register; use a reference to meanings and effects; may use
simple approach to the task; show a basic some subject terminology but not always
1-3m understanding of some key aspects of the text, | accurately.
-3 marks . .
with a little engagement; may support and
justify their responses by some general
reference to the text, perhaps including some
guotations.
0 marks Nothing worthy of credit. Nothing worthy of credit.

© WJEC CBAC Ltd.






SECTION A (Shakespeare)
INDICATIVE CONTENT

Romeo and Juliet

Read the extract on the opposite page. Then answer the following question.
Look at how the characters speak and behave here. How do you think an
audience might respond to this part of the play? Refer closely to details from
the extract to support your answer. [15]

This question assesses AO1 and AO2.

Indicative content

Responses may include:

AO1
¢ An overview of the developing situation and its potential effect on the
audience

e Mercutio’s mood and his attitude towards the other characters
e The dramatic impact of the mounting tension after the arrival of Tybalt
¢ An audience’s appreciation of the difficulty of Romeo’s situation

o Tybalt’s refusal to be placated

o Comments on Shakespeare’s use of language in the extract

¢ Comments on Mercutio’s flippant and increasingly defiant responses to
both Benvolio and Tybalt

e Tybalt’s use of insulting language, e.g. ‘consortest’, ‘villain’, ‘boy’, and its
effects

e Comments on how carefully Romeo responds to Tybalt

o Shakespeare’s use of both prose and verse in the extract

This is not a checklist. Please reward valid alternatives.

© WJEC CBAC Ltd.
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Eduqas

Sticky Note

A point is supported with a quotation.



Eduqas

Sticky Note

There is awareness that Tybalt perhaps lacks sincerity at this point and the candidate makes a valid point about audience response.



Eduqas

Sticky Note

There's some confusion with technical terminology here: how could this be expressed better?




Eduqas

Sticky Note

The candidate moves through the extract, making a comment on a third character. Why else is Romeo anxious to avoid conflict here?
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Eduqas

Sticky Note

This is a valid, focused point with textual support.



Eduqas

Sticky Note

The candidate focuses on the task and makes some valid points with reference to the text, although the response lacks further development of discussion.
7 marks.










TL‘\f’UfﬂL‘oUd‘ Al S ﬁ?{f’t‘e o Hhe P we
See e Sheer denson [Dlbebuess  Aese Peple.
e U get Me cence ot Scrme#uffj bos
e .ppm&zj Seimeihire U ﬂol s L‘l@’.ﬂ ¢ f"}é{' flrorais :
‘"% my el T come ot Mercobs s preoned
d:) v.ni,(_,j here  Hotk pompe VS dhigkh ha
vper: Care Dis vses 0 o kg S Gemcicigy
Yoot Merahs  gar gussec) ot~ the Capules
pre 0O Mh<re Lo - ’rfm'g Janes og
fhian ek Mercthis= 15 hirck. [[he the
1&&4"{_‘} Man f (}( m 8‘0(‘? H«e Sérges e rgga/@

¥l

QBM W cedd Mo Kengior A Tobuatt
¢ "Folow me Cle; o6 T il speak Fo fhen
Gfd}f-éw-zn, Good C}Em; L Word witlh  one d¢ (ljaju
He Qaij; "Follow e dmf“ this  Mones  Js  peuli,
Wk Mrte ol be o Signt dmﬂ@bm
s uhote 0ddeat, This  Mone Maa  ceuder
gty ooy vl Wil o tp g
Sl ucr,rB "# ot T pMMOUhe (ool Seen,
o be hach aqd Soobd s /o becaus e
hee  sud & we»fd) Ihe's 5@1’:9 to 9cu‘j oL \Word
arg The  @Qeulds  ane 301(1_9 *G‘ Sc:rﬁ fb-ﬂft?,.}g-
The rager ot s SHige will be
CC—‘r?QC’m&J /90(' LN'M ("‘.::pm{,ﬁﬁp Up 1€~ Ej '%f‘g‘
.-,P::a"a?# Alre reacers e nce \p""l“ ‘DE ‘\M’;r‘ﬂ

SHO 0

"We dulh  here  in W{’;}:” Safj”ﬂﬂ Hie tedng
IS : O ¢ 4 Iqu-f)p-é‘ﬂ 1A fPUéfr'C Mcthe s ,"72
Gound ey Sceirier. hecwse - thi's g,t%,ce oy
Tl f"!u’nj Codd  happen, Tow [ue  peader Ll
Stk TR0 woder (5 Ctng% / 15 #e t’rqu?w\,
w in Yhis  Skage- Thee 8 oot Op- Sicn
e a”fj’%"fﬁ- cand VOl Grom e



Eduqas

Sticky Note

Identifies the main mood in the extract.



Eduqas

Sticky Note

This is a reasonable inference.



Eduqas

Sticky Note

The candidate begins to track through the extract.



Eduqas

Sticky Note

Selects and highlights with focus.



Eduqas

Sticky Note

There is some probing of language and its effect here.



Eduqas

Sticky Note

The candidate continues to track the mounting tension.
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Eduqas

Sticky Note

Offers a valid selection to support view.



Eduqas

Sticky Note

Probes sub-text.



Eduqas

Sticky Note

The candidate tracks through the extract with the focus on audience response, making appropriate selections and comments.
9 marks.













Eduqas

Sticky Note

The candidate places the extract, although "met" might be a slight slip - is there a more accurate word to use here?



Eduqas

Sticky Note

Close analysis of language, with a sharp focus on audience response.



Eduqas

Sticky Note

Makes thoughtful inferences.



Eduqas

Sticky Note

This is quite sensitive probing of language choice.



Eduqas

Sticky Note

Making evaluative comments.








Eduqas

Sticky Note

There's a strong grasp of the dynamic between the characters here.



Eduqas

Sticky Note

Perceptive analysis, cogently expressed.



Eduqas

Sticky Note

A thoughtful inference, framed with appropriate reference to the text.



Eduqas

Sticky Note

This is a confident analysis of the extract, matching a perceptive understanding of the situation with assured comments on Shakespeare's use of language.
15 marks.










SECTION A (Shakespeare)
Answer on one text only.
Romeo and Juliet

Answer both |I|I| and |I|Z| .

You are advised to spend about 20 minutes on |III| and about 40 minutes on ElZl )

|I|I| Read the extract on the opposite page. Then answer the following question.

Look at how the characters speak and behave here. How do you think an audience
might respond to this part of the play? Refer closely to details from the extract to support
your answer. [15]





BenvoLio
MEeRrcuTIO

TyBALT

MEeRrcuTIO

TyBALT
MEeRrcuTIO
TyBALT

MEeRrcuTIO

BenvoLio

MEeRrcuTIO

TyBALT

MEeRrcuTIO

TyBALT

RomEo

TyBALT

By my head, here comes the Capulets.
By my heel, | care not.

Follow me close, for | will speak to them.
Gentlemen, good den; a word with one of you.

And but one word with one of us? Couple it with something, make it a word and a
blow.

You shall find me apt enough to that sir, an you will give me occasion.
Could you not take some occasion without giving?
Mercutio, thou consortest with Romeo.

Consort? What, dost thou make us minstrels? An thou make minstrels of us, look to
hear nothing but discords. Here’s my fiddlestick, here’s that shall make you dance.
’Zounds, consort!

We talk here in the public haunt of men.
Either withdraw into some private place,
And reason coldly of your grievances,
Or else depart; here all eyes gaze on us.

Men’s eyes were made to look, and let them gaze.
| will not budge for no man’s pleasure, 1.

Enter Romeo
Well, peace be with you sir, here comes my man.

But I'll be hanged sir, if he wear your livery.
Marry go before to field, he’ll be your follower;
Your worship in that sense may call him man.

Romeo, the love | bear thee can afford
No better term than this-thou art a villain.

Tybalt, the reason that | have to love thee
Doth much excuse the appertaining rage

To such a greeting. Villain am | none.
Therefore farewell, | see thou knowest me not.

Boy, this shall not excuse the injuries
That thou hast done me, therefore turn and draw.
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03





		Blank Page

		Blank Page

		Blank Page

		Blank Page








LA H %/ Uﬁmp@m wafm

SA ;W ﬁf “fﬁf

3
ﬁj@" f;W % g“f/z

%%0’%
%@ ﬁmf mﬁ

2 yfom;ﬁ%%%w

o Gacplasy

fwb% Mfzdbybgcw 557‘

%i ﬁ?@%ﬁs

, fa Lc
W!fj@““’
Ef? S-Mrm i B»;: ofzzmq





T gl Siefes o
un Cﬁm ’t‘-’ e f«w’f b‘ﬁ’é‘;
his , %7{ &s\‘m;](iw

; cpramb e bl
%&?’ %@%ﬁ[
A gV AN

50 b
ﬁ?‘;ﬁé’%“/fgw ¢

‘hJoC%%fﬁ















Ohe OF the Filet poifts inthe puy
Whoter Ren(yy Oponiyy EolkS o
WO BN, FrafLe o When he feipieves
e S Bom the beutan. Theee
?1;(% e Yoemnis g ol the
NN O &k irplicaEy Otz
becouse of n i e«%ﬂa\ ook
O exgeriemie e OreulA
e il Pl MNeS (A
ron o‘&?&&npg@g% e
GO COUNH Ly, TG ridise Henry
ongty o\~ Sy HoW hels oo
o r@?furr\_ The Frerin offt
Sl Wi S COoN b s WO
Sl YOW Henri, o een YOre-
eoge & = War  Ara. Eedse,
A FlenmOn Uhfone. TG
Unss oLl U oW WO (6
Precenvesd (N Bre Pou, O& Very WEHe
OfF ther Py (6 o | PRGN Wox
O MESE e wotttes e





Pountz N WX oS BEARE AN B EWD
countnes Whidn adsS Henre, Witk his
U= Wi Whitn oives confygence
Lo WS eoANeL and. adience fhempus
o e ANa WS vy howe What
& tokkes o \WInWhOR WS Gies Shonin
N ne extract beftre the Fight
e SReate, AL -enen el e
obtie ol token plale s Eolates
Q. redduw, o Fighe ano Feea ped,

\because Qf- Henrys wWerds,

dralesfene. Qoo enxope Henr
deeNoiney Ene alAns ©OF g
OlNens e vefore o pPreviaus

\oattle 1N the Henra s
Qhoouts \ﬂ{\}w NS mﬁ& ma lilce,

\\%;?W\afp N the ootes \Whith
VeS| EF these Men raafing
Vo P M y‘v@{\ MM s

. e, extited. tO g0 U ara.
. TTNG Wit e
THNNgS | slemournées N~ ON
Makes e “dies \Who f7 Figrne
N eAe \yathes e (ke werfoes
=0 Otirer” perEon ol Uodb-

r@&@%ﬁ“}@ O oeen QL Lt
%HN\ Y Tiney e, Eund> J""\@\lj
Woul e

Honfu et COlkS Qo Yrow W5
co\digrs Ara\a MMbAEe tihe
CUAONS OF A Gl WO~ Srons
Yow e beteves Thely Souvid be





9UICK 0N desdly Roole row ﬁ%
AL AN, 2eddiy afd. even
w% AN WO~ il adeo
| HRoir aoldler s BNk
PNy, SN OR FPorrer Wnt<e Wit

e e becpuse ke S
O peAaurding tThe aoldves now
OO e ez Fdntinog oM,
O& A S O IMpress & e,

o R S S
e \
N thAese, mﬁ% %m
ON aPIN'G Ty - TN HhE
WO S OTeencey. 0 O\ ai
FEN e WO caal senecode
m\a@{:‘: @g-cj e @2&%0@ fer
O ASN COME thodt
Eldnzing, FOr e monayt- onas
COC LoUNrL, \e Ne OF-Ehe bests

tjfr\ﬁr»%,_a, (AN O N, Somegthine
& N V(S QDA TS
e N g Wy When

WO {4 precente 3. iN Che p% A5
LD aNa. FUIl @2 Jeati~—ans
NN \AAOA Prcpn; Thhe FFSer
LN P pELDe. OF F \nlinting b
0 N~ o =4 e p@Y-B\Cﬁ%hStg
pechest Jea WG tre e,
o oM Wol & FHippea as
gmgw oeivive. AMtnoug deadin I\
BOL Giotbon o gping B0 e A





NerAE | Bhe QDINOS re- Camfore
by e Pute t-Oe Wit e
forener remembared. 05 es,

Rep/OEAON WUE Vert Imporodne
b Ghe Then oF-HBhe eron &o ey
WeU W Wore \~Nane B Ze
SNy o6 & welo Uhon \ive longer
e peop\e YVO& rewmenees (g them

N e CLAY S ome
el A\ e Lobxs&n?? %; O2AN Zalos
oF ye = The soaiels Wi

MNOGiys See EhrernceAVES o5 ;
Morgger s’ E0 Ehe Yoy WO Wi
%m Wi them yast

L3










' , ”,f'\mui el
ond prudok Wg,%wjku 1N
g Sy fooh ve ilhos

(=%
WW@M@g










W%ﬂglu L}ﬂ{nﬂ Ugﬂ;_f??&m WW& s
W 6 6(1' /M’A

§! / ,
15?1 " J fﬁv:gma% I\C\

iy w

ﬂ MM

W ﬂﬂ f! m\r:;/mm
l P"/WM

ue N
UWW

@M“











Essay questions

The following descriptions have been provided to indicate the way in which progression within the criteria is
likely to occur. Each successive description assumes demonstration of achievements in lower bands.

AO1 and AO2 are equally weighted in these questions.

This assessment also includes 5 marks for accuracy in spelling, punctuation and the use of vocabulary and
sentence structures (AO4). There is a separate assessment grid for AO4.

Total marks 20+5

Band AOl:la+b, AO1:2 AO2
Candidates: Candidates:
sustain focus on the task, including overview, analyse and appreciate writers’ use of language,
convey ideas with consistent coherence and form and structure; make assured reference to
5 use an appropriate register; use a sensitive meanings and effects exploring and evaluating
and evaluative approach to the task and the way meaning and ideas are conveyed
17-20 analyse thg text critically; show a perceptive throqgh Ianguage stfucture gnd form; use
marks understanding of the text, engaging fully, precise subject terminology in an appropriate
perhaps with some originality in their personal context.
response; their responses include pertinent,
direct references from across the text,
including quotations.
Candidates: Candidates:
sustain focus on the task, convey ideas with discuss and increasingly analyse writers’ use of
4 considerable coherence and use an language, form and structure; make thoughtful
appropriate register; use a thoughtful approach | reference to the meanings and effects of stylistic
13-16 to the task; show a secure understanding of features used by the writer; use apt subject
marks key aspects of the text, Wlt_h cc_)nS|de_rabIe terminology.
engagement; support and justify their
responses by well-chosen direct reference to
the text, including quotations
Candidates: Candidates:
focus on the task, convey ideas with general comment on and begin to analyse writers’ use of
3 coherence and use a mostly appropriate language, form and structure; make some
register; use a straightforward approach to the reference to meanings and effects; use relevant
9-12 task; show an understanding of key aspects of | subject terminology.
marks the text, with engagement; support and justify
their responses by appropriate direct reference
to the text, including quotations.
Candidates: Candidates:
have some focus on the task, convey ideas recognise and make simple comments on writers’
> with some coherence and sometimes use an use of language, form and structure; may make
appropriate register; use a limited approach to limited reference to meanings and effects; may
5-8 marks the task; show some understanding of key use some relevant subject terminology.
aspects of the text, with some engagement;
support and justify their responses by some
direct reference to the text, including some
guotations.
Candidates: Candidates:
have limited focus on the task, convey ideas may make generalised comments on writers’ use
with occasional coherence and may of language, form and structure; may make basic
1 sometimes use an appropriate register; use a reference to meanings and effects; may use
simple approach to the task; show a basic some subject terminology but not always
1.4 understanding of some key aspects of the text, | accurately.
-4 marks . .
with a little engagement; may support and
justify their responses by some general
reference to the text, perhaps including some
guotations.
0 marks Nothing worthy of credit. Nothing worthy of credit.

© WJEC CBAC Ltd.






How does Shakespeare present war in Henry V? Refer to characters and events from
the play in your answer. [20+5]

*5 of this question’s marks are allocated for accuracy in spelling, punctuation and
the use of vocabulary and sentence structures.

This question assesses AO1, AO2 and AO4 (5 additional marks).

Indicative content

Responses may include:

AO1

An overview of Shakespeare’s presentation of the theme of war in the play

The excitement and glory of war described by the Chorus at the start of Act 2 and in
Henry’s rhetoric in Act 3 Scene 1 and Act 4 Scene 3

The heroism shown by various characters in battle, e.g. Henry, Exeter, Fluellen,
York, Suffolk

How war can encourage criminal behaviour, shown by the opportunism of Pistol,
Bardolph and Nym

The horrors and hardships of war, e.g. Henry’s brutal threats to the governor of
Harfleur, Williams’ description of the horrors of battle in Act 4 Scene 1, the execution
of the prisoners and killing of the luggage boys in Act 4 Scenes 6 and 7, Burgundy’s
description of the devastation caused by war in Act 5 Scene 2

AO2

Comments on Shakespeare’s use of language in the presentation of war

Comments on key images for the violence of war, e.g. eating / devouring, fire
and combustion, a tennis match

Comments on the rhetorical devices used by Henry to persuade his men of the
heroism and fame of warfare

Comments on the stark and shocking description of the horrors of war

An appreciation of structure through the identification of key moments and
events in Shakespeare’s presentation of war

This is not a checklist. Please reward valid alternatives.

AO4

Level Performance Descriptors

High Performance In the context of the Level of Demand of the question, Learners spell
and punctuate with consistent accuracy, and consistently use

4-5 marks vocabulary and sentence structures to achieve effective control of
meaning.

Intermediate Performance In the context of the Level of Demand of the question, Learners
spell and punctuate with considerable accuracy, and use a

2-3marks considerable range of vocabulary and sentence structures to
achieve general control of meaning.

Threshold Performance In the context of the Level of Demand of the question, Learners
spell and punctuate with reasonable accuracy, and use a

1 mark reasonable range of vocabulary and sentence structures; any errors
do not hinder meaning in the response.

0 marks Candidates do not reach the threshold performance outlined in the
performance descriptor above.

© WJEC CBAC Ltd.
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Eduqas

Sticky Note

Identifies key contrast.



Eduqas

Sticky Note

True, if rather generalised.



Eduqas

Sticky Note

Makes a selection and highlights the effect.
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Eduqas

Sticky Note

No support has been offered yet for this point.



Eduqas

Sticky Note

This is all true, but there is no detail selected in support. What reference could have been used here?








Eduqas

Sticky Note

Manages a reference to an event here, but still quite general.



Eduqas

Sticky Note

Offers a textual reference here.



Eduqas

Sticky Note

The candidate writes three sides, yet struggles to reach Band 3 due to the generalised nature of the discussion. Despite some reasonable understanding being shown, the scope of this response is narrow and specific references are few and far between, thus limiting AO2 coverage in particular.
11 marks (8+3). 
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Eduqas

Sticky Note

Begins with a key event early in the play.



Eduqas

Sticky Note

Selects detail and makes an inference.
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Eduqas

Sticky Note

Makes a sound point here.



Eduqas

Sticky Note

Leaning on the extract a little, but nonetheless a reasonable comment.



Eduqas

Sticky Note

Highlights the effect of language choice here.
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Eduqas

Sticky Note

Analyses a key image here, maintaining focus.



Eduqas

Sticky Note

Develops analysis further.



Eduqas

Sticky Note

What detail could have been selected here to illustrate this point?
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Eduqas

Sticky Note

Picks up a key idea here.



Eduqas

Sticky Note

Focus is maintained in this response and the candidate begins to analyse some relevant selections to support discussion. Further breadth of discussion and selection of detail would have pushed this into Band 4.
14 marks (11+3)













Eduqas

Sticky Note

Selects a character and reference to make a sound point.



Eduqas

Sticky Note

Selection helps to develop point.



Eduqas

Sticky Note

Probes effect of language choice.








Eduqas

Sticky Note

Selects apt detail to support quite evaluative discussion.



Eduqas

Sticky Note

Chooses a good example.



Eduqas

Sticky Note

Moves across the text, selecting and probing language choice.
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Eduqas

Sticky Note

Identifies a key contrast and illustrates with apt detail.



Eduqas

Sticky Note

Shows some appreciation of a structural technique.



Eduqas

Sticky Note

Further selections show the range of responses to war.



Eduqas

Sticky Note

The candidate sustains focus on the task, making a range of points with a thoughtful approach and effective support.
19 marks (15+4)










How does Shakespeare present war in Henry V? Refer to characters and events from
the play in your answer. [25]

*5 of this question’s marks are allocated for accuracy in spelling, punctuation and the
use of vocabulary and sentence structures.
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SECTION A (SHAKESPEARE)

GENERIC ASSESSMENT OBJECTIVES GRIDS

Extract questions

The following descriptions have been provided to indicate the way in which progression within the criteria is likely
to occur. Each successive description assumes demonstration of achievements in lower bands.

AO1 and AO2 are equally weighted in these questions.

Total 15 marks

Band AO1:1a+b, AO1:2 AO2
Candidates: Candidates:
sustain focus on the task, including overview, analyse and appreciate writers’ use of language,
convey ideas with consistent coherence and form and structure; make assured reference to
5 use an appropriate register; use a sensitive meanings and effects exploring and evaluating
and evaluative approach to the task and the way meaning and ideas are conveyed
13-15 analyse the text critically; show a perceptive through language structure and form; use
marks understan(_:llng of the text, engaging fully, precise subject terminology in an appropriate
perhaps with some originality in their personal context.
response; their responses include pertinent,
direct references from across the text,
including quotations.
Candidates: Candidates:
sustain focus on the task, convey ideas with discuss and increasingly analyse writers’ use of
4 coherence and use an appropriate register; language, form and structure; make thoughtful
use a thoughtful approach to the task; show a | reference to the meanings and effects of stylistic
10-12 secure understanding of key aspects of the features used by the writer; use apt subject
text, with considerable engagement; support terminology.
marks . s
and justify their responses by well-chosen
direct reference to the text, including
guotations.
Candidates: Candidates:
focus on the task, convey ideas with general comment on and begin to analyse writers’ use of
3 coherence and use a mostly appropriate language, form and structure; make some
register; use a straightforward approach to the | reference to meanings and effects; use relevant
7.9m task; show an understanding of key aspects of | subject terminology.
-9 marks ) L
the text, with engagement; support and justify
their responses by appropriate direct reference
to the text, including quotations.
Candidates: Candidates:
have some focus on the task, convey ideas recognise and make simple comments on writers’
with some coherence and sometimes use an use of language, form and structure; may make
2 appropriate register; use a limited approach to limited reference to meanings and effects; may
the task; show some understanding of key use some relevant subject terminology.
4-6 marks | aspects of the text, with some engagement;
support and justify their responses by some
direct reference to the text, including some
guotations.
Candidates: Candidates:
have limited focus on the task, convey ideas may make generalised comments on writers’ use
with occasional coherence and may of language, form and structure; may make basic
1 sometimes use an appropriate register; use a reference to meanings and effects; may use
simple approach to the task; show a basic some subject terminology but not always
1-3m understanding of some key aspects of the text, | accurately.
-3 marks . .
with a little engagement; may support and
justify their responses by some general
reference to the text, perhaps including some
guotations.
0 marks Nothing worthy of credit. Nothing worthy of credit.

© WJEC CBAC Ltd.






The Merchant of Venice

6 [ 1] Read the extract on the opposite page. Then answer the following question.

Look at how the characters speak and behave here. How do you think an
audience might respond to this part of the play? Refer closely to details
from the extract to support your answer.

This question assesses AO1 and AO2.

Indicative content

Responses may include:

[15]

AO1

How the characters’ speech and behaviour might affect an audience

The dramatic impact of Portia’s judgement, at first finding in favour of
Shylock, then saving Antonio’s life

The audience’s reaction to Portia’s intelligence in controlling the situation
and outwitting Shylock

The audience’s feelings about the tables being turned on Shylock

Comments on Gratiano’s mocking interjections throughout the extract

Comments on Shakespeare’s use of language in the extract

The dramatic impact and structural significance of Portia’s “Tarry a little,
there is something else.”

Comments on the language that shows Portia’s control of the trial, e.g.
use of imperatives, images of precision, future tense, cause and effect

Comments on language that shows racial discrimination, e.g. “‘Jew”,
“infidel”, “Christian blood”

Comments on Shakespeare’s use of verse in the extract

This is not a checklist. Please reward valid alternatives.

© WJEC CBAC Ltd.
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Eduqas

Sticky Note

This is true, but not at the start of the extract, making this an odd starting point.



Eduqas

Sticky Note

Selects in support (from the end of the extract).



Eduqas

Sticky Note

Some focus on audience response.



Eduqas

Sticky Note

Selects and highlights with focus.



Eduqas

Sticky Note

The candidate is discussing each character involved in the extract in turn. What other approaches might be more helpful for this question?
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Eduqas

Sticky Note

Selects and comments with focus.



Eduqas

Sticky Note

The candidate works through the characters involved, selecting and highlighting with focus to get securely into Band 3.
8 marks.
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Eduqas

Sticky Note

Briefly shows a basic understanding of events in the extract.



Eduqas

Sticky Note

Selects and comments on character, linking to audience response.



Eduqas

Sticky Note

The candidate tracks through the extract.



Eduqas

Sticky Note

Recognition that this is the pivotal moment in the scene.



Eduqas

Sticky Note

Sees a change in audience response - the brief contextual comment is helpful here, despite AO3 not being assessed.
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Eduqas

Sticky Note

Probes the effects of language choice.



Eduqas

Sticky Note

Appreciates the effect of this reversal on an audience.



Eduqas

Sticky Note

The candidate tracks through the extract with considerable engagement, showing a secure understanding and appreciation of effects of language.
11 marks.
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Eduqas

Sticky Note

Differentiates between Shakespearean and modern audiences at the outset.



Eduqas

Sticky Note

Offers some careful analysis of language choice here.



Eduqas

Sticky Note

The contextual comment is relevant here, despite AO3 not being assessed in this question.



Eduqas

Sticky Note

Sees another audience's perspective.
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Eduqas

Sticky Note

Identifies a key moment.



Eduqas

Sticky Note

Analyses language choice quite confidently here.



Eduqas

Sticky Note

Manages some thoughtful discussion, maintaining clear focus.



Eduqas

Sticky Note

Makes an apt contrast with an earlier event to show double standards.








Eduqas

Sticky Note

Makes some quite perceptive comments on Gratiano here.



Eduqas

Sticky Note

Offers some tentative, thoughtful comments on characters' function here.



Eduqas

Sticky Note

This is an evaluative and, at times, perceptive discussion, with a sharp focus on the effect on different audiences.
14 marks.










The Merchant of Venice

Answer both and .
You are advised to spend about 20 minutes on , and about 40 minutes on .

Read the extract on the opposite page. Then answer the following question.

Look at how the characters speak and behave here. How do you think an audience
might respond to this part of the play? Refer closely to details from the extract to support
your answer. [15]





SHyLOCK

PorTIA

SHyLOCK

PorTIA

SHyLOCK

PorTIA

GRATIANO

SHyLocK

PorTiA

GRATIANO

SHyLOCK

BAssANIO

PorTiA

GRATIANO

PorTiA

GRATIANO

PorTiA

SHyLocK

We trifle time; | pray thee pursue sentence.

A pound of that same merchant’s flesh is thine,
The court awards it, and the law doth give it.

Most rightful judge!

And you must cut this flesh from off his breast;
The law allows it, and the court awards it.

Most learned judge! A sentence: come, prepare.

Tarry a little, there is something else.

This bond doth give thee here no jot of blood.
The words expressly are ‘a pound of flesh’.

Take then thy bond, take thou thy pound of flesh,
But in the cutting it, if thou dost shed

One drop of Christian blood, thy lands and goods
Are by the laws of Venice confiscate

Unto the state of Venice.

O upright judge!
Mark, Jew — O learned judge!

Is that the law?

Thyself shall see the Act.
For as thou urgest justice, be assured
Thou shalt have justice more than thou desirest.

O learned judge! Mark, Jew: a learned judge.

| take this offer then. Pay the bond thrice
And let the Christian go.

Here is the money.

Soft.
The Jew shall have all justice; soft, no haste;
He shall have nothing but the penalty.

O Jew, an upright judge, a learned judge!

Therefore prepare thee to cut off the flesh.
Shed thou no blood, nor cut thou less nor more
But just a pound of flesh. If thou tak’st more

Or less than a just pound, be it but so much

As makes it light or heavy in the substance

Or the division of the twentieth part

Of one poor scruple — nay, if the scale do turn
But in the estimation of a hair,

Thou diest, and all thy goods are confiscate.

A second Daniel; a Daniel, Jew!
Now, infidel, | have you on the hip.

Why doth the Jew pause? Take thy forfeiture.

Give me my principal, and let me go.
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Essay questions

The following descriptions have been provided to indicate the way in which progression within the criteria is
likely to occur. Each successive description assumes demonstration of achievements in lower bands.

AO1 and AO2 are equally weighted in these questions.

This assessment also includes 5 marks for accuracy in spelling, punctuation and the use of vocabulary and
sentence structures (AO4). There is a separate assessment grid for AO4.

Total marks 20+5

Band AOl:la+b, AO1:2 AO2
Candidates: Candidates:
sustain focus on the task, including overview, analyse and appreciate writers’ use of language,
convey ideas with consistent coherence and form and structure; make assured reference to
5 use an appropriate register; use a sensitive meanings and effects exploring and evaluating
and evaluative approach to the task and the way meaning and ideas are conveyed
17-20 analyse thg text critically; show a perceptive throqgh Ianguage stfucture gnd form; use
marks understanding of the text, engaging fully, precise subject terminology in an appropriate
perhaps with some originality in their personal context.
response; their responses include pertinent,
direct references from across the text,
including quotations.
Candidates: Candidates:
sustain focus on the task, convey ideas with discuss and increasingly analyse writers’ use of
4 considerable coherence and use an language, form and structure; make thoughtful
appropriate register; use a thoughtful approach | reference to the meanings and effects of stylistic
13-16 to the task; show a secure understanding of features used by the writer; use apt subject
marks key aspects of the text, Wlt_h cc_)nS|de_rabIe terminology.
engagement; support and justify their
responses by well-chosen direct reference to
the text, including quotations
Candidates: Candidates:
focus on the task, convey ideas with general comment on and begin to analyse writers’ use of
3 coherence and use a mostly appropriate language, form and structure; make some
register; use a straightforward approach to the reference to meanings and effects; use relevant
9-12 task; show an understanding of key aspects of | subject terminology.
marks the text, with engagement; support and justify
their responses by appropriate direct reference
to the text, including quotations.
Candidates: Candidates:
have some focus on the task, convey ideas recognise and make simple comments on writers’
> with some coherence and sometimes use an use of language, form and structure; may make
appropriate register; use a limited approach to limited reference to meanings and effects; may
5-8 marks the task; show some understanding of key use some relevant subject terminology.
aspects of the text, with some engagement;
support and justify their responses by some
direct reference to the text, including some
guotations.
Candidates: Candidates:
have limited focus on the task, convey ideas may make generalised comments on writers’ use
with occasional coherence and may of language, form and structure; may make basic
1 sometimes use an appropriate register; use a reference to meanings and effects; may use
simple approach to the task; show a basic some subject terminology but not always
1.4 understanding of some key aspects of the text, | accurately.
-4 marks . .
with a little engagement; may support and
justify their responses by some general
reference to the text, perhaps including some
guotations.
0 marks Nothing worthy of credit. Nothing worthy of credit.

© WJEC CBAC Ltd.






Which character do you have the most sympathy for in The Merchant of Venice? How
does Shakespeare create sympathy for your chosen character? [20+5]

*5 of this question’s marks are allocated for accuracy in spelling, punctuation and the use
of vocabulary and sentence structures.

This question assesses AO1, AO2 and AO4 (5 additional marks).

Indicative content

Responses may include:

AO1

An overview of the chosen character and how Shakespeare creates sympathy for
them

Discussion of a range of characters (both major and minor) who might elicit
sympathy at some point in the play, e.g. Shylock, Antonio, Jessica, Portia, Nerissa,
Gobbo

Discussion and evaluation of why certain characters might be more worthy of
sympathy than others

Selection and discussion of key moments when Shakespeare creates or reduces
sympathy for the chosen character

An appreciation of how a character’s race / religion / gender influence both their
presentation and their treatment by other characters in the play

AO2

Comments on Shakespeare’s use of language in the presentation of the chosen
character

Comments on key speeches that create sympathy, e.g. Shylock’s “Hath not a
Jew eyes?” speech in Act 3 Scene 1, Antonio’s resignation to death in Act 3
Scene 3, Jessica’s “Our house is hell” in Act 2 Scene 3

Comments on language that might create sympathy, e.g. emotive language,
rhetorical questions, repetition, insults, discriminatory language

An appreciation of structure through the identification of key moments and
turning points in Shakespeare’s presentation of the chosen character

Comments on Shakespeare’s use of verse and prose in the play

This is not a checklist. Please reward valid alternatives.

AO4

Level Performance Descriptors

High Performance In the context of the Level of Demand of the question, Learners spell
and punctuate with consistent accuracy, and consistently use

4-5 marks vocabulary and sentence structures to achieve effective control of
meaning.

Intermediate Performance In the context of the Level of Demand of the question, Learners
spell and punctuate with considerable accuracy, and use a

2-3marks considerable range of vocabulary and sentence structures to
achieve general control of meaning.

Threshold Performance In the context of the Level of Demand of the question, Learners
spell and punctuate with reasonable accuracy, and use a

1 mark reasonable range of vocabulary and sentence structures; any errors
do not hinder meaning in the response.

0 marks Candidates do not reach the threshold performance
outlined in the performance descriptor above.

© WJEC CBAC Ltd.
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Eduqas

Sticky Note

A character is selected, but the rest of this paragraph is too general to gain any credit.



Eduqas

Sticky Note

Selects and highlights the effect of language choice.



Eduqas

Sticky Note

Develops the analysis further here.



Eduqas

Sticky Note

Appreciates how structure contributes to effect.
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Eduqas

Sticky Note

Appreciates the use of a key technique.



Eduqas

Sticky Note

Valid comments made on form here.



Eduqas

Sticky Note

The candidate makes points with focus and textual support, with coverage for AO2 a bit stronger than AO1.
15 marks (10+5).













Eduqas

Sticky Note

Selects character and shows understanding of the ambiguity in Shylock's portrayal.



Eduqas

Sticky Note

Pays close attention to language and structure and the initial impression created.
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Eduqas

Sticky Note

There is clear focus here, with the candidate using apt detail to make inferences.



Eduqas

Sticky Note

Discussion is quite evaluative.



Eduqas

Group

Close analysis of language choice.



Eduqas

Sticky Note

Looks at alternative interpretations of language choice.
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Eduqas

Sticky Note

Thoughtful comments linked to a key event.



Eduqas

Sticky Note

Shows appreciation of structural technique and its effect.



Eduqas

Sticky Note

Apt selection and comment.



Eduqas

Sticky Note

The candidate sustains focus and makes thoughtful comments, incorporating some effective analysis of language and structure.
19 marks (14+5).
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Eduqas

Sticky Note

Selects a character and begins to outline reasons for sympathy.



Eduqas

Sticky Note

Shows awareness of the context of Shylock's presentation.



Eduqas

Sticky Note

Makes evaluative comments.



Eduqas

Sticky Note

Identifies a key speech and its effect on audience.
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Eduqas

Sticky Note

Close analysis of language choice.



Eduqas

Sticky Note

The candidate selects a second character, maintaining focus.



Eduqas

Sticky Note

Highlights the effects of language choice.



Eduqas

Sticky Note

The evaluative approach to character continues.



Eduqas

Sticky Note

Selects a less obvious character, again maintaining focus on "sympathy".
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Eduqas

Sticky Note

This is a fair point, paying close attention to language choice.



Eduqas

Sticky Note

Makes a judgment - perhaps an unusual one, but reasonable nonetheless.



Eduqas

Sticky Note

The candidate uses an evaluative approach throughout, looking at three characters, with some assured analysis of detail to support viewpoint.
21 marks (16+5).










Which character do you have the most sympathy for in The Merchant of Venice? How
does Shakespeare create sympathy for your chosen character? [25]

*5 of this question’s marks are allocated for accuracy in spelling, punctuation and the
use of vocabulary and sentence structures.
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